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Editorial

Vazeni Citatelia,

Tudstvo zije v sicasnosti svoj vyspelostne a ekonomicky najlepsi vek v celej historii
modernej spolo¢nosti. Napriek ekonomickému blahobytu vSak celi najvacSiemu poctu
vojnovych ohnisk a konfliktov od 2. svetovej vojny a do popredia sa opét’ dostavaju témy ako
hodnota I'udského zivota, vyznam slobody, potreba bezpecia ¢i dolezitost’ zachovania si svojej
osobnej a ndrodnej identity. To sa pritom odraZza aj na mentdlnom zdravi, spolocenskom
prostredi ¢i firemnej kulture. Prave vyznam tychto tém zdoraziuje aj toto Cislo vedeckého
casopisu Aplikovana psychologie /Applied Psychology, vychadzajiceho uz okruhlych 10
rokov. Aktualne, uz 19. vydanie prinasa zakladny vyskum i aplikovateI'né poznatky vedeckého
vyskumu v Sirokom spektre badania. Prispevky pochadzaju nielen z prostredia Ceskej
republiky, ale aj z dalSich krajin strednej Eurdpy, priCom vystupy st publikované v troch
jazykoch.

Sme radi, ze aj touto formou vieme prispiet k obohateniu akademickej sféry
i aplikovanej praxe v tuzemsku i zahrani¢i. Publikované vystupy su tak aj vysledkami Sirsej
medzinarodnej spolupréace, ku ktorej sa aktivne hlasime. Dakujem autorom a recenzentom za
ich aktivnu pracu a Citatel'om prejavovani podporu a doveru. Nech je toto aktudlné vydanie

casopisu Aplikovana psychologie/ Applied Psychology obohatenim Vasho poznania.

doc. Ing. Milan Fila, PhD.

prorektor pro zahranicni spolupraci, VSAPs
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Systemické vzdélavani v praxi: Vliv na kulturu, prostiedi a zménu systému

Systemic Education in Practice: Impact on Culture,

Environment and System Change

Zuzana Rambouskova

Abstrakt

Clanek predstavuje systemické mysleni jako piistup, ktery vnimé organizace jako Zivé,
dynamické systémy slozené ze vztahli, emoci a hlubSich hodnot. Na ptikladech skoly
a nemocnice autorka ukazuje, jak systemické vzdélavani podporuje divéru, spolupraci,
otevienou komunikaci a vnitini motivaci. Zvlastni diraz je kladen na praci se tfemi urovnémi
védomi, konsensualni, snovou a esencialni, a jejich vliv na kulturu a efektivitu systému. Cilem

je podpora transformace hierarchickych struktur smérem k partnerstvi a sdilené odpovédnosti.

Kli¢ova slova: Systemické mysleni, védomi, vzdélavani, zpétnd vazba.

Abstract

The article introduces systemic thinking as an approach that perceives organizations as living,
dynamic systems shaped by relationships, emotions, and deeper values. Using the examples of
a school and a hospital, the author demonstrates how systemic education fosters trust,
collaboration, open communication, and inner motivation. Special attention is given to working
with three levels of consciousness — consensual, dreamlike, and essential — and their impact on
system culture and effectiveness. The aim is to transform hierarchical structures toward

partnership and shared responsibility.

Keywords: Systemic thinking, consciousness, education, feedback.

Uvod

Systemické mysleni je zpisob uvaZovani, ktery vnima organizaci jako Zivy, propojeny
celek. Misto linedrniho mysleni zohlednuje komplexitu vztahii, vzorcli chovani, vzajemnych
vazeb a neustalou proménlivost systému.

Zakladnimi pilifi zdravého socialniho systému jsou komplexnost, flexibilita, oteviena
komunikace, efektivni zp€tna vazba a jasn€ vymezené role a odpovédnosti jednotlivych Clend.

vvvvv

nebudou jednotlivi clenové systému znét jeho smysl a nebudou s nim v souladu, je pravde-
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podobné, Ze systém nebude zdravé fungovat a v nejhorSim pfipadé muze i1 zaniknout.
Systemicky ptistup vychazi z konstruktivismu, tedy z predpokladu, Ze realita je spoluvytvarena
nasim vniméanim a interakcemi, nikoli nezavisle objektivn¢ dana (Ludewig, 1992).

Toto potvrzuje i teorie tfi Grovni védomi: konsensualni, snovéa a esencialni. Pochazi
z procesové orientované psychologie (Process Oriented Psychology, POP), kterou
vytvofil Arnold Mindell (* 7940), americky psycholog, fyzik a psychoterapeut. Konsensualni
urovni je mysSlena bézna kazdodenni realita, na které se ¢lenové systému shodnou v tom, co je
,hormalni“, ,realné*, méfitelné a viditelné. Ve fungovani systému to predstavuji napf. role,
pravidla, struktura a cile. Je to uroven, kde ,,vSichni védi, jak to ma byt®“, ale ne vzdy to tak
opravdu funguje.

Snovou troven tvoii vnitini prozitky, emoce, symboly, ocekavani, ptani, které ovliviiuji
chovani, ale nejsou vzdy vidét. Ve fungovani systému jsou to skryté motivace, pocity, vztahy
a nevyslovené napéti. Je to prostor, kde €lenové citi a vnimaji vice, nez co je verbalné
vysloveno. Snova uroven ovliviiuje atmosféru a kulturu celku.

Esencialni uroven je nejhlubsi troven a ptedstavuje spojeni se smyslem, hodnotami,
ptesahujicimi osobni ega. Ve fungovani systému jsou to hluboké otdzky a motivace typu pro¢
tu jsme? Jaky to méa smysl? Co nds spojuje? MuZe se projevit jako silny pocit jednoty, inspirace
nebo autenticity.

Ve své vzdélavaci i terapeutické praxi se zabyvam tim, jak podnitit opravdovou zménu
v organizaci i u jednotlivce.

V knize Koucovani, popisuje John Whitmore dileZitost aplikovani koucovaciho
zptisobu ve vedeni a vzdélavani lidi, tj. vytvafeni podminek pro zapojeni jednotlivych ¢lent
systému do procesu spolurozhodovani a posileni vnitini motivace a spoluodpovédnosti za jeho
zdravé fungovani. Lidé si pfeji mit vliv na to, co se d&je a mit moznost volby, chtéji mit
odpovédnost a podil na spolurozhodovéani. Posileni téchto dvou aspekti vede k vyssi
autenticité, svobod¢ a angazovanosti (Whitmore, 2016).

V soucasné dobé¢ se ustupuje od klasickych metod Skoleni a vzdelavani, kde se ucastnici
driluji a uci ,,jen* nastroje, ale posiluje se uvédomovani si své role v systému a individualni vliv
vzdélavani na snovou troven védomi (pfedstavy, zkuSenosti, konstrukty, spole¢enska dogmata,
stereotypy), protoze pravé zde se mohou odehrat redlné zmény postojl, dynamiky systému
a budovat zaklad pro vytvareni kvalitnich a hlubokych vzajemnych vztahi.

Tato uroven nam nabizi prostor pro vzdjemné porozumeéni. Jak fikd Carmen KindlI-

Beilfuss ve své knize Uméni ptat se — otazka je vice nez zacatek, je pocatkem vzdjemnosti.
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Otéazky jsou tedy zdkladni metodou pro ucici se organizaci, kterd vynasi na povrch informace,
aktivné zapojuje jednotlivé Cleny systému, umoziuji zachovani mnoha hl pohledu a rozma-
nitosti, budi zvédavost, udrzuji dlouhodobé pozornost a zesiluji pocit spoluodpovédnosti na
cest¢ ke spolecnému cili. Jinymi slovy lze fici, Ze dobie promyslené a polozené otazky rozsituji
naSe vnimani a poskytuji nam bezpocetné mnozstvi moznosti feSeni situaci, podnécuji
zvazovani vice perspektiv a schopnost nadhledu (Carmen Kindl-Beilfuss, 2016).

Pravé systemicky pfistup je orientovany na vyjasiiovani, pochopeni a porozumeéni
procesu v systému, které si neuvédomujeme.

V tomto ¢lanku bychom radi poukézali na to, jak pozitivni vliv mize mit systemicky
pristup, resp. systemické vzdélavani na proménu a ozdravny proces v prostiedi jednotlivych
socialnich systémt, organizaci. Jako ptiklad jsme vybrali dvé rozdilné instituce — Skolu

a nemocnici, kde autorka v poslednich dvou letech piisobila jako lektorka a koucka.

1. Skola

Skola neni jen misto, kde se predavaji informace. Je to Zivy, komplexni socialni systém,
kde kazdy aktér — zak, ucitel, rodi¢, asistent, vedeni Skoly — sehrava svou neoddiskutovatelnou
roli. Vzajemné se ovliviluji, tvoii vztahovou sit, a pravé kvalita téchto vztaht zdsadné urcuje
efektivitu 1 atmosféru vyuky. Tento pohled vede ke kultufe divéry, vzdjemnému pochopeni
a spolupraci.

Systemické vzdelavani pedagogl vychazi z toho, Ze pedagogicky proces neni linearni,
tzn. Ze na chovani Zaka pisobi mnoho faktori: rodinné zdzemi, emo¢ni rozpoloZeni, skupinova
dynamika, styl vyuky, atmosféra tfidy atd. Systemicky pfistup umoziuje vnimat a reflektovat
tyto faktory a vnimat tfidni kolektiv jako skupinu rovnocennych jedinci, ktefi jsou unikatni
a tvofi spolecné rozmanity celek. Ucitel, ktery premysli systemicky, nevychdzi z jednoho
modelu ,,spravného* zZaka. Vnima kazdého jako jedine¢ného ¢loveéka. Piizplisobuje didaktické
1 vztahové strategie potfebdm situace a konkrétniho zaka/studenta. Komunikace neni jen
vyménou informaci, ale zahrnuje verbalni 1 neverbdlni rovinu, emoce, kontext,
a predevSim vztahové nastaveni. Systemicky uvaZzujici pedagog se u¢i nejen ,,mluvit*
a ,,hodnotit*, ale také naslouchat, ptat se, v§imat si atmosféry a prubézné¢ reflektovat dopady
svého chovani.

Ve zdravém systému si ucitel 1 zak navzajem poskytuji zpétnou vazbu, ktera podporuje
rust, zodpoveédnost a porozuméni. Systemicka zpétna vazba je zacilena na budoucnost a je vzdy
rozvojova. Nepracuje se tedy s kritikou a hodnocenim, ale s navrhy pro zlepSeni. Chyba je

vnimana jako zkuSenost a prostor pro uceni se a rozvoj. Cilem je podpora Zdka a naladéni na
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spoluodpovédnost za vysledek jeho uceni se. Znalosti jsou piedavany a spoluvytvafeny
v kontextu, na zakladé zkugenosti, diskuse a reflexe. Zak je aktivni, u¢itelova role je vytvaret
bezpecny ramec a facilitaci. U¢itel tedy neni tzv. ,,drzitel jediné pravdy*.

Systemicky ptistup podporuje vztahy postavené na divére, respektu, vzajemném zajmu
a spolupraci. Vztah mezi ucitelem a zakem je klicovym ,,nositelem zmény* — daleko vice nez

metodika vyuky. Vliv systemického piistupu na pedagoga Ize shrnout do 5 zakladnich bodi:

e Zvysuje odolnost — pedagog se prestava citit jako obét’ systému nebo zaki, ale ziskava vetsi
vliv na prostiedi a uvédomuje si, jakym zptisobem muiize reagovat.

e Snizuje vyhoteni — diky vétSimu diirazu na spolupréci, reflexi a smyslupInéjsi komunikaci
nachazi ucitel kontakt s tim, pro¢ svou praci déla.

e Posiluje kompetenci fesit konflikty — ucitel prestava byt soudcem, ale stdva se spolutviircem
zmeény ve skuping. Vyuziva schopnost pohybovat se mezi urovni konsensualni (co se déje
navenek, jaké jsou role a pravidla), snovou (jaké jsou emoce, symboly, té€lesné signaly, co
se skryva pod povrchem) a esencialni (co je opravdu dulezité, jaky je hlubsi zamér ¢i smysl
situace). Tim dokaze efektivnéji ¢ist 1 "skryty prabéh" konfliktu a citlivé ho facilitovat.

e Podporuje vnitini motivaci ucit — protoze vnima smysl své prace a vidi pozitivni dopady
na klima tfidy. Prace s hlub§imi vrstvami védomi mu pomaha nejen v porozuméni zaktim,
ale 1 v péc€i o vlastni duSevni rovnovahu a autenticitu.

e Rozsifuje vnimani komplexity situaci — diky védomému zapojovani tfi urovni reality ucitel
rozliSuje, kdy jedna ve svété faktd, kdy vstupuje do symbolického jazyka vztahli a emoci,
a kdy je vhodné pfejit na uroven hlubsiho vnimani, nebo pfijeti souznicich spolecenskych

hodnot. Tim se stava vnimavéjSim, klidn&jSim a zaroven presnéjSim v reakcich.

2. Nemocnice

Zdravotni zafizeni (nemocnice) je velmi specifickym a zaroven komplexnim socidlnim
systémem, kde se stfetavaji odborné autority, silné emoce, fyzické nasazeni, urgentni situace
1 hierarchické uspofadani. Tento systém tvoii 1ékati, zdravotni sestry, sanitafi, pacienti, jejich
rodiny, administrativni pracovnici, vedeni i externi subjekty. Pravé v takto ndrocném prostiedi
piinasi systemické mysleni zasadni ptinos — zlepSuje komunikaci, kvalitu péce, pocit bezpeci
1 vnitini stabilitu.

Systemicky ptistup uci vnimat nejen co se d¢je, ale predevsim jak se to déje. Netesi jen

jednotlivé symptomy, ale zaméfuje se na celkové fungovani systému.
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Dilezitym rozsifenim tohoto vnimani je prace s riznymi irovnémi. Kazdodenni realita
nemocnice napft. diagndzy, predepsané postupy, smény, vykazy, hospodareni. Pracuje se zde
s objektivnimi fakty, viditelnym chovanim a vykonem. V této roviné se Casto pohybujeme
v objektivistickém paradigmatu: realita je méfitelnd, diagnoza presna, 1€cba dana.

Systemické mysleni vSak i v této urovni zdiraznuje, ze je dilezité nejen veédét, co
delame, ale také jak to délame, s kym, s jakym zdmérem a v jakych vztazich.

Nepochybné v nemocni¢nim prosttedi vstupuji do hry emoce, ptedpoklady, obavy,
ocekavani, intuice atd. U pacienta to muize byt napf. nevysloveny strach z opusteni,
u zdravotnika pocit marnosti nebo nejistoty. Systemicky pfistup umoziuje témto jemnéjSim
signaliim naslouchat — ptat se nejen ,,Jaké jsou symptomy?“, ale i,,Co se v tomto pribéhu
opakuje?

Na nejhlubsi Grovni pracujeme se zdravotnickym persondlem s hodnotami, smyslem,
poslanim a identitou. Zde se dotykame otazek jako: ,, Proc tuto praci delam? “, ,, Kym v této roli
skutecné jsem? “, ,, Jaky ma nase prace dopad na Zivot druhych?

Systemické mysleni pfispiva k ukotveni jednotliveli ve wvnitfni jistoté, obnoveni
smyslu prace a posileni autenticity ve vztazich. UmozZiluje neztratit se v byrokracii a kazdo-
dennim stresu, ale znovu se spojit s tim, co je podstatné — péce, ditvéra, respekt a lidskost.

Zdravotnictvi je dynamické prostfedi. Systemicky nastaveny tym chape, Ze to, co
fungovalo vcera, nemusi fungovat zitra. Védoma flexibilita (na konsensudlni i snové Grovni)
chrani pred rigiditou, frustraci a syndromem vyhoteni.

Komunikace neni jen pfedavani informaci, ale néstroj bezpecnosti, divéry a zdravych
vztahl. Systemicky pfistup podporuje hlubsi naslouchéni, nejen co se 7Fikd, ale 1 co je slyset
mezi radky. Zohlediiuje kontext, emoce i uroven védomi, ze které ucastnici komunikuji.

Zpétna vazba je Zivy proces reflektovani: ,, Co funguje? Co nas brzdi? Co potirebujeme
Jjinak?“ Védoma zpétna vazba probiha i na snové a esencialni Girovni — umoziiuje oteviené
mluvit o hodnotach, vztazich i nevyi¢enych potiebach a problémech. Jasné vymezeni roli
a odpovédnosti snizuje chaos a zvySuje duvéru. Systemicky pfistup pomahd rozliSovat
nejen formalni roli, ale 1neformalni ocekavani, kterd vychazeji z hlubSich vrstev systému
vztahtl.

Konstruktivistické mysleni (v€etné snové a esencialni Urovne) piipomind, ze kazdy
pacient 1 zdravotnik ma svou realitu. To, jak rozumi nemoci, 1é¢bé€, jaky mé piibéh a hodnoty,
formuje jeho chovani a spolupréci. Uznani téchto rozdila otevird prostor pro divéru a u¢inngjsi

1é¢bu. Ptinos systemického pfistupu ve zdravotnictvi:
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Zvysuje kvalitu péce diky hlub§imu porozuméni souvislosti — misto izolovaného feseni
probléml se zamétuje na vztahy, uzance a kontext, ¢imz podporuje udrzitelnd a u€inna
feSeni v péci o pacienty 1 v tymech.

Posiluje profesni identitu a smysluplnost prace — propojenim s esencialni urovni védomi
pomaha zdravotnikiim znovuobjevovat smysl své prace, coz je kliCové pro vnitini motivaci
a prevenci vyhoteni.

Umoznuje citlivéjsi a efektivnéjsi komunikaci — vnimani snové urovné (emoci,
nevyslovenych potieb, atmosféry) podporuje empatii, diivéru a porozuméni, jak v kontaktu
s pacienty, tak s kolegy.

Podporuje tymovou spolupraci a snizuje napéti — systemické mysleni pomaha rozpoznat
skrytou dynamiku a nevyicend ocekavani v tymu, coz umoziuje konflikty feSit vcas
a konstruktivné.

Zvysuje schopnost reagovat na zmény a nejistotu — diky praci se vSemi irovnémi védomi
se tym uc¢i vnimat nejen vnéjsi fakta, ale i vnitini postoje a schopnost reagovat na slozité
nebo nové situace.

Podporuje kulturu davéry, otevienosti a lidskosti — integraci vSech tii tirovni védomi se
vytvari prostfedi, kde je prostor nejen pro vykon, ale i pro pochybnosti, otazky, smutek

1 radost.

Oba popsané systémy jsou hierarchického charakteru. Proto je mizeme definovat nasledovné:

Maji jasné definované role, strukturu, rozhodovaci pravomoci jsou odstupiiované, ¢asto
podle kvalifikace, zkuSenosti a funkce, podlé€haji jak interni hierarchii, tak systému skolstvi
nebo zdravotnictvi jako celku.

V obou institucich se ocekava respekt k autoritdm, zkuSenostem a respekt k fungovani
v ramci stanovenych pravidel, kterd maji zajistit fad, bezpeci a kontinuitu.

Vedeni nastavuje pravidla, metodiky, cile 1 kontrolni mechanismy; jednotlivé urovné

systému pak tato rozhodnuti vykonavaji nebo adaptuji.

Nicméné systemicky pohled upozornuje na to, Ze pouze rigidni hierarchie nestaci,

obzvlast’ v komplexnich systémech, kde jsou zapojeny vztahy, emoce a individudlni potieby.

Oba tyto systémy jsou zaroven dynamické a zivé. Jejich efektivita a zdravi zavisi na tom, jak

se propoji struktura (hierarchie) s kulturou spoluprace, oteviené komunikace a schopnosti

vnimat systém jako celek.
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Zavér
Muzeme potvrdit pozitivni vliv systemického pfistupu v téchto dvou institucich a shrnou

jej do nékolika bodu:

e Systemicky pfistup pomahd pfesunout pozornost od hledani vinnika k porozuméni
souvislosti, ¢imz posiluje kulturu bezpeci a duveéry namisto atmosféry strachu a obvinovani.

e Podporuje vnimani riznych pohleda jako zdroje obohaceni, nikoli ohroZeni.

e Zduraziuje, ze kvalitni vztahy jsou zdkladem funk¢éniho vykonu, protoze diveéra,
naslouchani a vzajemnd podpora zvysuji efektivitu 1 spokojenost.

e Zpétnou vazbu chape jako nastroj rlGstu a uceni, ne kontroly,a vede k otevienému
a partnerskému dialogu o tom, co funguje a co je tieba ménit.

e Praci se tfemi urovnémi védomi, konsensualni, snovou a esencialni, pfinasi systemika do
kazdodenni reality smysl a lidskost, které¢ jsou zakladem dlouhodobé motivace, psychické

pohody a vzajemné podpory.

Ackoliv skola i nemocnice funguji hierarchicky, systemicky ptistup pomdha tam, kde je
to mozné, promeénit vztahy smérem k partnerstvi, ¢imz posiluje individudlni odpovédnost,
spolupraci a vnitini motivaci vSech ¢lenti systému.

Systemicky pristup je ,,motorem* pro vylepseni a posun socidlnich celkli ke zdravejSimu

fungovani, coZ plati pro malé i velké kolektivy.
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Experiences and Awareness of University Students Regarding

Psychological Counselling in the Context of Changing Mental Health Needs

Zkusenosti a povédomi vysokoskolskych studentii o psychologickém

poradenstvi v kontextu ménicich se potieb duSevniho zdravi

Ivona Chupan Kunertovd, Maryna Konovalova,

Mariana Strenitzerova & Tatiana Corejova

Abstract

This study examines university students' experiences and awareness of psychological
counselling amidst evolving mental health needs and the increasing role of digital technologies.
It aims to assess students' past experiences, awareness of available options, and preferences for
online, face-to-face, and hybrid support forms. The research combines an anonymous survey
conducted among 367 University of Zilina students in February-March 2025, and a secondary
analysis of 2024 data from the non-profit organization IP¢ko. Findings show that 64.5 % of
respondents had no experience with psychological counselling, while 21.8 % had used face-to-
face services, 9.3 % online counselling, and 3.5 % hybrid options. The most common forms of
support were individual face-to-face counselling and online services such as phone support,
video consultations, and chat counselling. Surprisingly, only 16 % were aware of mobile
applications for mental health. Social media and mass media were the primary sources of
information. Both online (64.3 %) and face-to-face (65.4 %) services were considered
accessible. Online services were preferred for stress, performance pressure, self-harm, and
suicidal thoughts, due to their anonymity and availability. The paper suggests enhancing student
awareness through university communication campaigns, creating a clear online platform, and
promoting workshops on mental health. Hybrid models combining in-person and digital support

are also recommended.

Keywords: psychological counselling, university students, online counselling, hybrid

counselling, mental health awareness.
Abstrakt
Tato studie zkouma zkuSenosti a povédomi vysokoskolskych studentli o psychologickém

poradenstvi uprostfed vyvijejicich se potfeb v oblasti duSevniho zdravi a rostouci role
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digitalnich technologii. Jejim cilem je posoudit minulé zkuSenosti studenti, povédomi
o dostupnych moznostech a preference online, osobni a hybridnich forem podpory. Vyzkum
kombinuje anonymni prizkum provedeny mezi 367 studenty Zilinské univerzity v unoru az
bieznu 2025 a sekundarni analyzu dat z roku 2024 od neziskové organizace IPCko. Zjisténi
ukazuji, ze 64,5 % respondentli nemélo z4dné zkuSenosti s psychologickym poradenstvim,
zatimco 21,8 % vyuzilo osobni sluzby, 9,3 % online poradenstvi a 3,5 % hybridni moznosti.
Nejcastéjsimi formami podpory byly individualni osobni poradenstvi a online sluzby, jako je
telefonickd podpora, video konzultace a chatové poradenstvi. Piekvapivé pouze 16 %
respondentl védélo o mobilnich aplikacich pro dusevni zdravi. Primarnim zdrojem informaci
byly socidlni média a masmédia. Za dostupné byly povazovany online (64,3 %) 1 osobni (65,4
%) sluzby. Online sluzby byly preferovany v ptipadé stresu, tlaku na vykon, sebeposkozovani
a sebevrazednych myslenek kvili jejich anonymité a dostupnosti. Clanek navrhuje zvysit
povédomi studentli prostiednictvim komunikacnich kampani na univerzitach, vytvofit
prehlednou online platformu a propagovat workshopy o dusevnim zdravi. Doporucuji se také

hybridni modely kombinujici osobni a digitalni podporu.

Kli¢ova slova: psychologické poradenstvi, vysokoskolski studenti, online poradenstvi,

hybridni poradenstvi, povédomi o duSevnim zdravi.

Introduction

Mental health underpins all dimensions of human functioning-shaping our thoughts,
emotions, behaviors, and ability to cope with daily demands, work effectively, nurture
relationships, and participate fully in society. The World Health Organization characterizes
mental health not simply as the absence of mental illness but as a state of flourishing in which
people realize their abilities, manage ordinary stresses, and contribute meaningfully through
productive work and community engagement (WHO, 2022). This foundation is especially
crucial during life transitions-such as the move to higher education-when psychosocial
development accelerates.

For many university students, this transition brings multiple, overlapping pressures:
rigorous academic expectations in competitive settings; financial strain from tuition and living
expenses; social isolation linked to relocation; and the identity exploration that accompanies
greater independence. These intertwined stressors leave students particularly susceptible to
mental health problems, often without adequate institutional or social supports (WHO, 2022).
The COVID-19 pandemic has magnified these vulnerabilities. Sudden shifts to remote learning,

prolonged social distancing, and uncertainty over academic and career trajectories have
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intensified stress, anxiety, depression, and despair among students worldwide (Wang, C.Y et
al., 2020; Hamza, C.A. et al., 2021; Rudenstine, S. et al., 2021). In China, Wang et al. recorded
a marked rise in anxiety symptoms tied to isolation and abrupt digital learning transitions
(Wang, C.Y et al., 2020), while Hamza et al. (2021) found that those with prior mental health
issues suffered even steeper declines during the pandemic (Hamza, C.A. et al., 2021).
Moreover, Rudenstine et al. demonstrated that economic hardship and technological inequities
disproportionately worsened mental health for students from low-income and marginalized
backgrounds (Rudenstine, S. et al., 2021). Together, these studies make clear that universities
must adopt holistic, flexible, and accessible support frameworks tailored to post-pandemic
realities.

In response, many institutions and mental health providers rapidly expanded online
counseling services. Virtual platforms can overcome geographic and scheduling barriers,
reduce stigma, and ensure continuity of care (Savage, M.J. et al.; Faisal, R.A. et al., 2022;
Duong, C.D. et al., 2021).

Yet they also raise new challenges establishing trust at a distance, protecting
confidentiality, sustaining engagement, and bridging the digital divide. Effective e-mental
health interventions hinge on personalization (addressing each student’s unique context)
(Lehtimaki, S. et al., 2021), empathic communication and alliance-building (Villani et al.,
2021), and strategies that foster emotional connection and adaptability in virtual settings
(Zhang, K.S. et al., 2021).

Beyond therapy itself, research highlights the protective power of structured routines,
regular physical activity, and lifestyle interventions even in online formats-to buffer students
against anxiety, depression, and academic burnout (Herbert, C. et al., 2020). Integrative well-
being programs that blend psychoeducation, self-care guidance, and therapeutic support appear
most promising for long-term resilience.

Despite these advances, student uptake of mental health services remains low. Persistent
barriers include stigma, lack of awareness, doubts about online counseling’s efficacy, and
logistical hurdles. Slovak data from IP¢ko reveal the urgency: in 2024 there were 184 041 crisis
interventions, two-thirds delivered online, with self-harm incidents up 31.7 % and
cyberbullying cases surging 279 % year-on-year (IP¢ko, 2024). These figures underscore how
digitalization both enables support and introduces novel risks.

At Slovakia’s technical universities, nearly half of students judge available

psychological services as inadequate, citing long wait times, too few counselors, and a dearth
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of proactive outreach (KMKT, 2023). Few students actively seek help, hampered by stigma,
poor visibility of services, and skepticism about their value.

By contrast, many Western European institutions weave mental health into campus life:
counseling centers partner with academic departments, student groups, and health services to
offer preventive screenings, peer support, workshops, and crisis care, normalizing help-seeking
and bolstering well-being.

Crucially, understanding student preferences for face-to-face, online, or hybrid
counseling is key to improving both engagement and outcomes. At the University of Zilina, for
instance, 56 % favored in-person sessions for their immediacy, 33 % preferred hybrid models
for balanced flexibility, and 11 % chose exclusively online support for anonymity and
convenience (Konovalova, M. et al., 2024). These findings argue against one-size-fits-all
approaches.

Building on this evidence, the present article examines how university students perceive,
use, and evaluate different counseling modalities, in particular, the barriers that deter help-
seeking (stigma, privacy worries, tech challenges) and the factors that foster engagement
(flexibility, access, personalization). It also explores how higher-education institutions can
proactively redesign mental health services to align with students’ evolving expectations in an
increasingly digital, post-pandemic Word, ultimately proposing models that are student-

centered, adaptable, and sustainable.

Methodology

The methodology of this study combined a theoretical framework with an empirical
investigation. In the theoretical phase, we drew on data provided by the civic association [P¢ko-
specifically, statistics on the most common reasons young people seek psychological help
(e.g.loneliness, anxiety, depression, stress, relationship difficulties) and a review of scientific
literature on youth mental health, digital transformations in psychological support, and
motivational theories underlying help-seeking preferences. Notably, 2024 data from IPcko
showed that up to 66 % of interventions were delivered online. We also examined factors likely
to influence students’ choices between online and face-to-face counseling, including
technological barriers, social context, and prior experiences with mental-health services.

In the empirical phase, we developed and administered a structured questionnaire to
students at the University of Zilina. Grounded in our theoretical findings, the survey employed
a combination of closed- and open-ended items to capture: (1) students’ experiences with online

versus face-to-face psychological counseling; (2) the range of problems they deem sufficiently
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serious to warrant professional support, respondents could select multiple issues, including
anxiety, depression, stress, relationship difficulties, and loneliness; (3) their familiarity with
specific counseling modalities and mobile application—based psychological support; and (4) the
perceived effectiveness of the two counseling formats.

The questionnaire was distributed via electronic platforms among students of all three
levels of study at the University of Zilina, using Google Forms. Respondents were selected
randomly, ensuring the representativeness of the sample. The questionnaire was anonymous
and its completion was voluntary. The aim was to obtain data on student preferences in
psychological counseling, as well as their opinions on the use of digital platforms for
psychological help. The total number of students was 7,852 in 2021 and 7,418 in 2024. We
used the small base set formula to calculate both samples, as it is appropriate to calculate the
sample when we know the size of the base set and the number of respondents is less than

100,000.

N*t? *g?

1%
I’l2 2 2 2
(N-1)*A ' *o

2

Where:

n - minimum sample size (minimum number of respondents),
t1-0/2 - critical value determined from the tables,

o2 - variance calculated from the standard deviation,

A - maximum tolerable margin of error,

N - the size of the base set.

The application of Formula 1 to the calculation of the sample size resulted in a value of
317.26, indicating the inclusion of 318 respondents, with a 95 % confidence level in the estimate
and a maximum allowable margin of error of £5.5 %.

The results of the questionnaire survey enabled the identification of student preferences
between online and in-person forms of counseling, as well as the factors that influence their
decision-making. The research also contributed to determining the level of student awareness
about available psychological services at the university, which is crucial for designing further

measures to improve the accessibility and utilization of these services.
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Results

The Results chapter is grounded in an analysis of 367 completed questionnaires, which
were organized into four thematic sections. The first section presents respondent demographics,
gender, age, and academic level, to characterize the study cohort. The second section assesses
both preferences for and perceived efficacy of online versus face-to-face counseling, eliciting
participants’ evaluations of each modality. The third section evaluates students’ awareness of
the psychological support services available at the University of Zilina, thereby gauging the
visibility and accessibility of institutional offerings. Finally, the fourth section examines the
influence of digitalization, global trends, and contextual factors on counseling uptake, exploring

how technological and social dynamics shape modality choice.

Demographic Profile of Respondents

Table 1 presents the identification characteristics of the respondents in the study. The
demographic data collected provided a foundational understanding of the respondent
population's gender, age, and educational level distributions, establishing the context for
subsequent analyses.

Table 1. Identification characteristics of respondents. Source: Autors.

Number of Number of
Sex respondents respondents %
Male 208 56,7
Female 159 433
Age 18-24 years old 328 89,4
25-30 years old 36 9,8
31 years old 3 0,8
and more-
1. 202 55
Degree 5 159 433
of study
3. 6 1,6

The sample comprised 367 students, with a male majority (56.7 %, n=208) and females
representing 43.3 % (n = 159). Most participants were aged 18-24 (89.4 %, n =328), 9.8 % (n
= 36) were 25-30, and 0.8 % (n = 3) were 31 or older. In terms of academic level, first-year

students constituted 55.0 % of the sample (n = 202), second-year students 43.3 % (n = 159),
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and third-year students 1.6 % (n = 6). Overall, the cohort was predominantly young, male, and

in the initial years of their undergraduate studies.

Online vs. Face-to-Face Psychological Counselling

This chapter examines two principal modalities of psychological counselling, online and
face-to-face, within the university context. Drawing on data from a survey of 367 students at
the University of Zilina, we assess perceptions of accessibility, perceived efficacy, and overall
preference for each format.

Against a backdrop of accelerating digitalization and evolving student needs, it is
essential to identify the factors that drive modality choice. Our analysis not only delineates the
relative appeal of traditional in-person counseling versus its digital counterpart, but also
explores students’ awareness of available services, evaluations of each format’s effectiveness,
and the role of global trends in shaping help-seeking behavior.

When investigating information channels, clear patterns emerge. Among those familiar
with online counseling, social media constituted the primary source of information (40 %),
followed by mass media (26 %), university channels (16 %), and both family/friends and
mental-health professionals (9 % each). For face-to-face counseling, social media again led (30
%), but school resources (24 %), mass media (23 %), and family/friends (14 %) played more

substantial roles, while professionals remained a source for 9% of respondents (see Figure 1).

WHERE DID YOU FIND OUT ABOUT THE POSSIBILITIES OF WHERE DID YOU FIND OUT ABOUT THE POSSIBILITIES OF
ONLINE PSYCHOLOGICAL COUNSELLING? FACE-TO-FACE PSYCHOLOGICAL COUNSELLING?

From social networks (Facebook,
Instagram, TikTok, etc.)
30%

From social networks
(Facebook, Instagram,
TikTok, etc.)

40%

W .

From the media (TV, radio,
newspapers, online articles)
3%

Figure 1. Sources of Information about Online and Face-to-Face Psychological Counseling

Options, 2025. Source: Autors.

This disparity suggests that digital platforms play a particularly crucial role in promoting
online counseling services, whereas traditional counseling benefits from a more diversified
information ecosystem, with educational institutions having a more significant role in raising

awareness.
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FORMS OF ONLINE PSYCHOLOGICAL COUNSELLING

Telephone support (crisis lines, hotlines)

Video call with a psychologist (e.g. Zoom, Teams, Skype)

Chat counselling (via web or apps)

Online tests and self-diagnostic tools

Online forums or support groups

Mobile mental health apps (e.g. Calm, Headspace, Hedepy)

Email counselling

| don't know of any form of online psychological counselling

0%

T 23,7 %

I 23,0%

I 18,0%

—— 10,1%

I 9,7%

. 6,9%

T 4,5%

T 4,1%

5% 10% 15% 20% 25%

Figure 2. Forms of online psychological counselling, 2025. Source: Autors.

The distribution of student awareness across eight distinct online counselling modalities

is presented in Figure 2. Telephone-based interventions (e.g., crisis lines, hotlines) exhibited

the highest recognition rate (23.7 %, n = 87), closely paralleled by video-conferencing sessions

with a qualified psychologist (e.g., via Zoom, Teams, Skype; 23.0 %, n = 84). Chat-based

counselling platforms (web or app-mediated) were acknowledged by 18.0 % of respondents (n

= 66). Self-diagnostic instruments and online psychometric tests registered an awareness level

of 10.1 % (n = 37), while participation in virtual peer-support forums was noted by 9.7 % (n =

36). Mobile mental-health applications (e.g., Calm, Headspace, Hedepy) were recognized by

6.9 % of the sample (n = 25). Email-based counselling services were identified by 4.5 % (n =

17), and a residual 4.5 % (n = 15) of students reported no familiarity with any form of online

psychological counselling.

FORMS OF FACE-TO-FACE PSYCHOLOGICAL COUNSELLING

Counselling in crisis centres

Individual counselling / psychotherapy

Group counselling

School psychological counselling

Ciisis intervention

Family counselling

Career counselling

Don't know / Don't know any Tl 0,9%

0% 5% 10% 15% 20% 25%

Figure 3. Forms of face-to-face psychological counselling, 2025. Source: Autors.

I 28,6/

T 18,7 %

I 15,3 %

I 13,6%

I 9,8%

I 7.8

I 5,3%

30%
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The distribution of student awareness across eight in-person counselling services is
depicted in Figure 3. On-site crisis-centre counselling exhibited the highest recognition (28.6
%, n = 105), followed by individual counselling or psychotherapy (18.7 %, n = 69) and group
counselling sessions (15.3 %, n = 56). School-based psychological counselling was known to
13.6 % of respondents (n = 50), while formal crisis intervention services (e.g., on-campus rapid
response teams) were cited by 9.8 % (n = 36). Lower levels of awareness were observed for
family counselling referrals (7.8 %, n = 29) and career counselling (5.3 %, n = 19). A minimal
proportion of students (0.9 %, n = 3) reported no familiarity with any face-to-face psychological
support service.

The comparative assessment of online and face-to-face counselling modalities reveals a
clear student bias toward synchronous, practitioner-led interventions. Telephone hotlines (23.7
%) and video-call sessions (23.0 %) dominate awareness of digital services, while chat-based
tools (18.0 %) and self-help diagnostics (< 11 %) occupy a secondary tier. In contrast, on-
campus crisis-centre counselling (28.6 %) and individual psychotherapy (18.7 %) are the most
familiar in-person options, with group sessions (15.3 %) and school-based support (13.6 %)
following. Less than 10 % of students recognize asynchronous digital tools (e.g., email
counselling, mobile apps) or specialized in-person offerings (e.g., career or family counselling).

The survey investigated which psychological problems students associate with different
counseling formats. Interestingly, several issues showed similar percentages across both
delivery methods. The Figure 4 compares the types of problems that students from UNIZA are
likely to address through either face-to-face or online counselling. The data for the problem
categories was informed by the annual statistics provided by IP¢ko, an organization offering
psychological assistance to young people across Slovakia.

TYPES OF PROBLEMS THAT CAN LEAD TO FACE-TO-FACE AND ONLINE COUNSELLING

17,7%
17,1%

Depression, anxiety, panic, phobias

Stress and pressure to perform 14,0%
12,0%
Thoughts of ending life 9,9% 10,4%
9,8%
10,2%

Self-harm

Family and partner relationship: 1010/10,8%
1%

Feelings of loneliness and fear 8,5%

Bullying 7,5% 8,2%

Meaning in life 8,1%
7,9%
School and learning difficulties 7,4%
7,6%

Peer relationships EG—3,1%

o
I 2‘3% 311 %
Identity problems 2,9%

o
Radicalisation [G— 10 /01,6%

0% 2% 4% 6% 8% 10% 12% 14% 16% 18% 20%

mFace-to-face = Online

Figure 4. Types of Problems that can Lead to Face-to-Face and Online Counselling, 2025.

Source: Autors.
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The most commonly reported concerns were depression, anxiety, panic, and phobias,
with 17.7 % of respondents indicating a preference for face-to-face counselling and 17.1 % for
online services. Stress and performance pressure followed, with 14.0 % favouring in-person
support versus 12.0 % opting for digital delivery.

For more acute issues, specifically suicidal ideation and self-harm—students exhibited
a stronger inclination toward face-to-face intervention, at 10.4 % and 10.2 % respectively,
compared with 9.9 % and 9.8 % preferring online formats. Conversely, relationship difficulties
(family and partner) were more likely to be addressed via online counselling (10.1 % vs. 8.5
%). Issues such as loneliness, fear, bullying, and existential concerns elicited roughly equal
preferences for both modalities, while topics like peer-group conflicts, identity formation, and
radicalization generated minimal demand and no clear format preference.

Overall, these patterns suggest that while both modalities are deemed appropriate across a
spectrum of psychological problems, students slightly favour online anonymity for highly
sensitive issues and in-person interaction for stress management and emotional support.

When the sample’s broader counselling format preferences were evaluated, 56 % (n =
206) showed a statistically significant preference for traditional face-to-face interventions, 11%
(n =40) exclusively endorsed online modalities, and 33 % (n = 121) preferred a blended model
combining virtual and in-person approaches. This distribution underscores the enduring
primacy of interpersonal, proximate therapeutic engagement even amid growing digital
integration and aligns with theoretical frameworks that highlight nonverbal communication’s
role in alliance building (Smith et al., 2023).

Finally, on a 5-point effectiveness scale (1 = ineffective; 5 = highly effective), face-to-
face counselling achieved higher ratings: 41.2 % of students rated it as effective or highly
effective (scores 4-5), versus 31.6 % for online services. Both modalities most frequently
received a neutral score (3), at 46.6 % for face-to-face and 55.6 % for online, indicating
considerable ambivalence. Low-effectiveness ratings (1-2) were comparable across formats (=
12—-13 %), suggesting that scepticism about counselling efficacy persists regardless of delivery

method.

Conclusions

This study provides a comprehensive overview of University of Zilina students’
experiences, awareness, and preferences regarding online, face-to-face, and hybrid
psychological counselling modalities in the context of evolving mental health needs and digital

transformation. Although nearly two-thirds of respondents had never engaged with counselling
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services, those with prior experience most frequently encountered individual, practitioner-led
formats, telephone hotlines and video consultations online, and crisis-centre and one-on-one
psychotherapy in person. Awareness of asynchronous or self-guided tools (e.g., mobile apps,
email counselling, online tests) remained comparatively low despite their potential to broaden

access.

Students demonstrated nuanced help-seeking patterns: highly sensitive issues (e.g.,
suicidal ideation, self-harm) generated a modest preference for the perceived safety of online
anonymity, whereas stress and performance-related concerns elicited stronger demand for in-
person support. Overall format preferences clustered around three models 56 % favouring
traditional face-to-face, 11 % exclusively online, and 33 % a blended approach, underscoring
that while digital solutions are valued, proximity and nonverbal therapeutic cues continue to

underpin alliance formation and perceived efficacy.

In light of these findings, universities should pursue a dual strategy: (1) elevate visibility
and uptake of both synchronous and asynchronous digital tools, via targeted communication
campaigns, a centralized online counselling portal, and mobile-app integration and (2) maintain
and expand in-person capacity while piloting hybrid service models that leverage the strengths
of each modality. Educational workshops and proactive outreach on common student mental
health issues will further reduce stigma and enhance early intervention. By aligning service
design with student-centred preferences and by continually monitoring usage patterns and
outcomes, higher-education institutions can foster more inclusive, accessible, and effective

psychological support ecosystems.
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Vyzkum a vyuZivani omezené zevni stimulace

v psychologii v historickém kontextu

Research and use of Restricted Environmental Stimulation

in Psychology in Historical Context

Karel Paulik & Veronika Kavkova

Abstrakt

Tento piispévek se zaméetuje na historické souvislosti vyuzivani technik spojenych s omezenim
zevni stimulace a socidlnich kontaktii v psychologickém vyzkumu a na praktické disledky
tohoto vyuzivani. V odborné literatuie se problematika omezené zevni stimulace (Restricted
Environmental Stimulation Technique — REST) objevuje vyraznéji v padesatych az
sedmdesatych letech 20. stoleti, diky vyzkumim Hebba, Zubka, Lillyho a dalSich, ktefi se
zamétovali na ovéfovani teoretickych predpokladii o vyznamu zevni stimulace pro psychické
funkce. Tyto experimenty, pivodné finanéné podporované, byly pozd¢€ji ukonceny kviili riziku
jejich zneuziti. Nasledni badatelé navazali na tento vyzkum a v novém usporadani experimentii
se vice zamé&fovali na terapeuticky potencial omezené zevni stimulace a socidlni izolace. OvSem
cilené je vyuzivan pobyt v prostfedi se snizenou vné&jsi stimulaci v z4jmu mozné podpory
sebereflexe, osobniho ristu ¢i terapeutického vlivu jiz odedavna. Ptispévek vénuje pozornost

zejmeéna vyvoji v této oblasti zhruba v poslednich péti dekadach.

Klic¢ova slova: omezena zevni stimulace, senzorické deprivace, terapeutickd metoda.

Abstract

This paper focuses on the historical context of the use of techniques associated with the
restriction of external stimulation and social contact in psychological research and the practical
implications of this use. The Restricted External Stimulation Technique (REST) emerged more
prominently in the literature in the 1950s to 1970s, thanks to the research of Hebb, Zubek, Lilly,
and others who focused on testing theoretical assumptions about the importance of external
stimulation for psychological function. These experiments, initially funded, were later

discontinued because of the risk of misuse. Subsequent investigators have built on this research
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and, in a new experimental design, have focused more on the therapeutic potential of restricted
external stimulation and social isolation. However, the purposeful use of restricted external
stimulation environments to potentially promote self-reflection, personal growth, or therapeutic
influence has been around for a long time. This paper focuses in particular on developments in

this area over the last five decades.

Keywords: Restricted Environmental Stimulation Technique, sensory deprivation, therapeutic

method.

Uvod

Dostatek smyslovych podnéti zvnéjSku a ze socidlni oblasti je povazovéan za nezbytny
nejen pro normalni ¢innost senzorickych organti a mozku (Hebb, 1949), ale i pro celkovy vyvoj
1 zdravotni a stav. Naopak nadbytek ¢i nedostatek stimulace byva u ¢lovéka neziidka spojovan
s negativnimi dopady.

Prili§ intenzivni stimulace miize byt nékdy subjektivné pfijemna a vyhleddvana napft.
v podobé novych ¢i vzruSujicich zazitk (Zuckerman, 1994). Neptijemnd byva zejména, kdyz
svou intenzitou nebo délkou trvani pretézuje lidskou mentalni kapacitu az na troven distresu
s fadou negativnich dtsledkt (Paulik, 2017). Mezi hlavni benefity nizké stimulace patii napf.
uvolnéni, redukce stresu, regenerace (Stromberg & Schiitz, 2018), zlepSeni soustiedéni (Pascoe,
& Mackiewicz, 2019), zvySeni kreativity, (Isenhower & Jacquet, 2015), zlepSeni spanku
(Zhang & Li, 2017), ¢i zvySeni vSimavosti (Brown, & Larson, 2020). K negativnim dtsledkiim
snizené¢ smyslové a socialni stimulace patfi napf. nuda, strach, uzkost, neklid, narast
sugestibility, denni snéni, naruSeni koncentrace a vnimani apod. (Kaye, 2009; Rosner, 2010).
Takovy stav véci evokuje chovani smétujici k vyhybani se ji (viz napt. Cloninger, 2003) nebo
ke zvySeni stimulace (Miksik, 1980).

Nedostatecné smyslovou stimulaci ma mozek tendenci kompenzovat umélym
vytvafenim vzruchi, aniz by pusobily uréité podnéty z vn&jsku (Sikl, 2012).

V této souvislosti se nabizi otazka, jakou intenzitu, kvalitu a variabilitu podnét Clovék
preferuje a potiebuje, aby spravné fungoval a dobfte se citil. Jiz napt. W. Wundt (1873) hovofi
o optimalni hladiné stimulace. Tento koncept byl pozd€ji dale rozpracovan (Sarméany-Schuller
& Pérez Sénchez, 1996) napt. sohledem na obecnou vzruSivost nervové soustavy

(arousability).
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Cilené vyuziti smyslové deprivace v historii

V kontextu omezené senzorické a socialni stimulace se mluvi o percep¢ni, stimulacni,
socialni deprivaci/izolaci/limitaci/redukci, snizeni podnétové variability atd. V soucasné dobé
se zfejmé nejéastdji uplatiiuje (Kupka, Malas, Kavkova, & Néméik, 2014; Svab & Gross, 1968)
oznaceni senzoricka deprivace (sensory deprivation). V pojmu deprivace 1 dalSich zminénych
pojmech jsou zachyceny piedevsim negativni a nezddouci momenty, zejména pokud senzoricka
deprivace nabyva neunosné az stresové urovné (Paulik, 2017).

Dlouhou a bohatou historii ovsem ma i vyzkum zdmérného vyuzivani omezené vnéjsi
stimulace k pozitivnim t¢elim. Napftiklad jiz ve starém Egypt¢ byl pobyt v temnych prostorach
uvniti pyramid povinnou souc¢ésti ptipravy na zasvéceni knézi. Také budhisti¢ti a taoisticti
mnisi v Himal4jich pred tisiciletim dlouhodobé pobyvali ve tmé a naprosté izolaci v jeskynich.
Zde v souvislosti s pfipravou na smrt realizovali postup zvany yangtik v podminkéch zna¢né¢ho
télesné¢ho diskomfortu (Urbis, 2012).

Staii Rimané k podobnym uéelim vyuzivali podzemnich chrdmii nebo jeskyni.
V jihoamerickém Peru se podrobovali pobytu ve tmé a ptistu Inkové. Casto po tmé promlouval
Budha k mnichiim, aby dosahl vysSiho ucinku svych slov diky omezeni rozptylovéani
posluchact zrakovymi vjemy (Urbis, 2012). Ptikladem terapeutického uplatiiovdni omezené
zevni stimulace mize byt Moritaova psychoterapie (Cerny, 1968). Morita Masatake, znamy téZ
jako Morita Shoma (1874—1938) pracoval ve svém terapeutickém systému mimo jiné s uplnou
socidlni izolaci, kdy pacient travil n€kolik dnli o samoté v klidu na liZzku bez jakékoliv

komunikace s lidmi. Nemohl ani ¢ist, poslouchat napf. radio, nebo se jinak bavit.

Senzoricka deprivace a pocatky jejiho cileného vyuziti v soucasnosti

Vyznam pro pochopeni psychologickych a fyziologickych dopadi smyslové deprivace
meély studie, které provedli zejména védci jako John Lilly a Donald Hebb.

Podle teorie Donalda Oldinga Hebb (1904-1985), kanadského psychologa, ktery
pusobil jako vedouci katedry psychologie McGillovy Univerzity v Montrealu (Quebec), se
v mozku tvofi na zakladé¢ Casté stimulace koordinované neuronové struktury (bunécéné shluky),
které umoznuji ueni. Omezeni stimulace by se tedy mohlo urcitym zptsobem promitnout do
utvareni neuronovych struktur a ovliviiovat uceni a chovani lidi. Hebb (1949) ve svych
vyzkumech pouzival pojem ,,snizend proménlivost podnétii zevniho prostfedi (dereased
variation in the sensory environment).

MozZnost cileného ovliviiovani chovani a prozivani lidi zaujala v USA v padesatych

letech minulého stoleti pracovniky ministerstva obrany a tajnych sluZzeb. To pomohlo rozvijeni
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experimentl se senzorickou deprivaci, které zacaly na McGillove univerzité na podzim roku
1951 za ucasti vysokoskolskych studentli (Rathus, 1999). Jednotlivi probandi byli uzavieni
zpravidla po dobu tfi az ¢tyt dnli v malé kabiné ¢astecné zvukove izolované (rozméry 2,4 x 1,2
x1,8 m), kde m¢li setrvat tak dlouho, jak budou schopni vydrzet. Za kazdy den obdrzeli odménu
20 dolarti. VSem bylo snimano EEG. Zrakové a sluchové podnéty byly do zna¢né miry (ne vSak
dramaticky) omezeny pomoci poloprisvitnych bryli a pénové podusky ve tvaru ,,U* kolem
hlavy. V poduSce byla zabudovana sluchatka, ve kterych slyseli pouze monoténni Sum
klimatizace a interkomunikacniho zafizeni, jehoz bylo mozno vyuzivat jen ve velmi omezené
mife. Hmatové vjemy byly redukovany tlustymi bavinénymi rukavicemi a kartonovymi valci
sahajicimi od koneckl prstl po lokty, které pokusné osoby ovladaly pouze pfi jidle a toaleté.
Ugastnici vyzkumu neméli z4dné informace o Gase, védéli pouze, Ze se mohou kdykoliv béhem
pokusu obréatit na experimentatora pfitomného po celou dobu jeho trvani. Na pozadani dostali
jidlo a byli dovedeni na toaletu. Celkova doba, kdy nebyly podminky experimentu plné
dodrzeny, nepiesahovala v prubéhu 24 hodin dv¢ az tii hodiny. Pozd¢jsi varianty experimentl
pouzivaly vyraznéjs§iho omezeni vnéjsich stimuld. Probihaly ve zvukotésné mistnosti vleze na
1tzku, k némuz byl nékdy Gcastnik fixovan bez mozZnosti pohybu, a v uplné tmé&. Vysledky fady
téchto experimentii probihajicich zhruba timto zpiisobem, pfispély k podpoie predpokladu
o nezbytnosti vngjsi stimulace urcité urovné pro normalni dusevni ¢innost a pro udrzeni
mentalni vykonnosti. Problematické vSak bylo, ze pfinaSely i urcitd rizika. K nim patfi
suspektni psychopatologické konsekvence, pred nimiz Casto varovali kritikové i moznost
zneuziti (Kupka et al., & Némcik, 2014).

Béhem experimentil v souvislosti se senzorickou deprivaci a socialni izolaci skutecné
u probandii dochazelo kurCitym vice méné psychopatologickym projeviim jako fyzicky
1 psychicky neklid, obavy a uzkostné stavy, zmény percepce (iluze, halucinace), ztrata
koncentrace, orientace, motivace, snizeni mentalni vykonnosti. Nevyskytovaly se vSak
psychotické reakce narusSujici duSevni zdravi a ohroZzujici integritu osobnosti, které by
pretrvavaly po ukonceni experimenti (Kupka et al., 2019; Zubek, 1969) Podobné reakce vzdy
samovolné odeznély Lilly (1977, 2000).

Podpora vyzkumu omezeni zevni stimulace ze strany ministerstva obrany a zpravo-
dajskych sluzeb se stala predmétem zdjmu médii a obavy ze zneuziti vyvolaly v §irsi vefejnosti
vlnu intenzivni kritiky, ktera v kone¢ném disledku vedla v roce 1954 k zastaveni finan¢ni
podpory experimentt a jejich naslednému ukonceni.

Badatelé se k vyzkumu zalozenému na omezené zevni stimulaci vratili az v dalSich

letech. Vyznamnou tlohu pfitom sehral John Peter Zubek (1925-1974) ptivodem z Trnovce na
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Slovensku. Na univerzité v Manitob¢ zalozil centrum pro vyzkum senzorické deprivace. Mimo
jiné navazal na Hebbovy vyzkumy. V roce 1959 vytvofil zatizeni, jehoZ soucasti byla zvuko-
tésna komora, umoziujici pii experimentovani ménit podminky senzorické stimulace
a pracovat v tichu a tmé¢ nebo naopak v silném hluku a svétle. V komote byly mikrofony
a kamerovy systém a také nouzova signalizace pro piipadnou potiebu zkoumané osoby.
Usp&sné se rozvijejicich vyzkum se Gi¢astnili dobrovolnici, pfedeviim z fad studentii. Piestoze
obdrzeli kazdy den odménu 20 dolarti, jidlo a népoje, fada z nich nevydrzela déle nez dva az tii
dny (Zubek, 1969).

Pocatkem 60. let ve snaze posilit efekt izolace zkousSeli experimentatoii vyuzit
i deprivacnich vodnich nédrzi. V nich se pokusnd osoba opatfena dychacim aparatem (napf.
potapécskou helmou) vznasela po tmé v teplé vodé. Tim byla eliminovéna propriocepce
1 vnimani zvukd, polohy téla i1 jeho kontaktu s okolim (Suefeld, 1980).

Pokusti se senzorickou deprivaci bylo v obdobi mezi 50. a 70. rokem 20. stoleti
uskute¢néno velké mnozstvi. Zubek (1969) jich uvadi na 1300. Realizovaly se i na cetnych
dalsich pracovistich — univerzitach (napt. Duke university, Princeton University, Case Western
University aj.) a vyzkumnych institucich a zdravotnich Ustavech (napf. Human Resources
Research Office v Kalifornii, Albert Einstein Medical Center ve Philadepphii, Oklahoma City
Hospital atd.). Prvni vysledky byly publikovany od roku 1960.

Obdobi dalsiho uspésného rozvijeni vyzkumu vsak netrvalo dlouho. Opét se objevily
obavy, Ze vysledky by mohly byt vyuzivany i zptisobem, ktery ne vzdy zarucuje respektovani
etickych principtl, jak na to upozoriiovala napf. tzv. Parkerova zprava z roku 1972 (Kupka et
al., 2014). Zesileni kritickych a nesouhlasnych reakci vetejnosti, které se tykaly 1 samotnych
vyzkumi omezené zevni stimulace a jejich protagonistl ptispély k zastaveni financni podpory
vyzkumtl, a nakonec i k jejich ukonceni. I pfestoZze odbornici zabyvajici se psychologickym
vyzkumem uznavali, Ze Zubkova vyzkumna &innost neporusila etické standardy. Cinnost
Zubkovy laboratoie byla ukoncena v roce 1974 a jiz nebyla obnovena (Rosner, 2010). Sam
Zubek kritiku téZko snaSel, a nakonec za nevyjasnénych okolnosti tragicky zahynul. Jeho

pfinos pro vyzkum v dané oblasti byl nicméné zasadni (Hebb, 1974).

Od senzorické deprivace k omezené zevni stimulaci

Postupy pracujici s omezenim zevni stimulace a socidlnich kontakti vyuZivané ve
vyzkumu a k terapeutickym tcelim byly pozdé€ji upraveny. VEtSina experimentt realizovanych
Zubkem a dal§imi se zamé&rovala pfedev§im na negativni vlivy podnétové a socialni redukce.

Negativni vyznivani bylo moZno zaznamenat i u celkové atmosféry kolem vyzkumi. Casem
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experimentatofi ziskali zkuSenost, ze negativni piisobeni samoty a omezeni smyslovych
podnéti na ¢lovéka mize byt zmiriovano jeho pozitivnim ocekdvanim, moznosti fyzického
cvieni a zejména moznosti kontaktu s experimentatorem. To pomohlo probandiim vnimat
omezeni vnéjsi stimulace béhem experimentu jako zajimavé a vzrusujici (Kupka et al., 2012).
Novéjsi postupy se uskutecnuji v celkove piiznivéjsim klimatu s akcentem na sebezkusSenostni,
rozvojové a terapeutické aspekty. Ucastnici jsou dostate¢né informovani o pozitivech
1 moznych uskalich experimentl, maji vétsi komfort. Experimenty podstupuji zcela dobrovolné
a mohou je kdykoliv ukoncit.

V pojmu omezené zevni stimulace je patrny urcity posun oproti senzorické deprivaci
v akcentu od spiSe negativni konotace ke konotaci neutrdlni potazmo pozitivni (Suedfeld,
1980). Vyuzivani pobytl ve tm¢ v souvislosti s odbornou pomoci pfi feseni osobnich problémi
a prevenci se u nds oznacuji zpravidla jako terapie tmou, po piipad¢ 1écba tmou, v anglicting
dark therapy (Phelps, 2008), v némcin¢ dunkelterapie (Kaltweit, 2006), 1 kdyZ terapie tmou
nelze jednoduse povazovat za druh psychoterapie. Eliminovani ruSivych vlivii na jedince
umoziuje koncentraci na vlastni zékladni télesné projevy, vlastnimi myslenky, emociondlni
prozitky ¢i télesné pocity.

Restrictet Enviromnetal Stimulation technique/therapy (REST) existuje ve tfech
formach: Immersion REST, Flotation (¢i Floatation) REST a Chamber REST.

Americky neurolog John C. Lily (1915-2001) se snazil experimentalné ovéfit, zda je
pro teoretické uchopeni funkce lidského védomi spravny piedpoklad nezbytnosti vnéjsi
stimulace, nebo je adekvatnéjSi alternativni hypotéza, ze mozek je schopen fungovat
a ,,produkovat® védomi i1 bez podnéth zvenci (Lily, 1997; 2006). K tomu byla vyvinuta metoda
Immersion RESRT (Cooper & Adams, 1988; Suedfeld et al., 1983) vyuzivajici izola¢ni nadrze
naplnéné vodou, jejiz teplota byla blizka b&zné lidské télesné teploté. Uplné ponofeni i¢astnika
pii experimentu pod hladinu vody bylo umoznéno pouZitim masky s ptivodem vzduchu. Na
zaklade svych vysledki Lily (2006) uzavira, Zze mezi bdénim a spankem existuje v lidském
védomi vice stavil a ze pro védomé funkce neni vnéjsi stimulace nezbytna. Metoda Immersion
REST se pouzivala zejména k experimentalnimu vyzkumu a pro terapeutické ucely se aktudlné
neuplatiiyje (Suedfeld, 1980, 1999).

S ponofenim probanda do vody se setkdvame rovnéz u metody Flotation REST
(floating), ktera je popularni zejména v USA. Procedura se odehrava v nddob¢ podobné vané,
tzv. floataCnim tanku, ale na rozdil od Immersion REST ziistava jeho hlava nad vodou, takze
odpada potieba casto neptijemné dychaci masky. Voda o teploté ptiblizné¢ 36 °C cloveka

nadnasi diky své chemicky zvySené hustoté. V uzavieném tanku je Giplné tma a ticho. Floating
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prozivaji tcastnici zpravidla jako pfijemnou zaleZzitost s rychlym nastupem relaxace. Dochézi
pfi ném k fad¢ pozitivnich efekti véetné zvladani chronickych bolesti a redukei stresu viibec
(napt. Borjesson et al., 2018; Kavkova & Malus, 2021; Lashgari et al., 2023; McGaughey et al.
2023), zmiriovani hostility, uzkosti a depresi (napt. Feinstein, 2018; Kjellgren, et al, 2001;
Szyplowska et al., 2019) ¢i zlepSeni kvality spanku (Dunham et al., 2017; Kjellgren, et al.,
2020; Norell-Clarke et al, 2022), cehoz se vyuziva napft. v balneologii ¢i rehabilitaci (Kavkova,
2013). Floating miize dobie dopliovat rizné psychoterapeutické postupy a fungovat jako
podptirna 1écba (napft. Feinstein et al., 2018; Kjellgren et al., 2010; Suedfeld, 1974, 1980).

Metoda Chamber REST je zaloZzen na pobytu v uzavieném prostoru ve tm¢ a tichu.
Tento prostor poskytuje zakladni vybaveni pro delsi pobyt v¢etné lazka, hygienického zatizeni,
stolu zidle apod. Zpravidla je zde i moznost fyzického cviceni. K dispozici je také zatizeni pro
komunikaci s obsluhou. V krajnim piipad¢ mlize proband i rozsvitit. Odborné studie (Kupka et
al., 2019) dokladaji fadu vysledki vypovidajicich o ¢etnych pozitivnich vlivech techniky
Chamber REST na lidské chovani a prozivani vcetné moznosti jejiho vyuziti k podpote
osobniho rustu a terapeutickym ucelim (Suedfeld et al., 2018).

Vyzkumy metodou REST se v soucasnosti provadéji v fad€ zemi. Patfi k nim zejména
Kanada, USA, Novy Zéland, v Evropé Svédsko, Némecko, Ceska republika. Dosazeny
celkovy efekt omezené zevni stimulace a socialni izolace je zfejmé& ovliviiovan urcitymi
subjektivnimi 1 objektivnimi faktory jako napt. mira informovanosti a pfipravenost probanda,
jeho aktudlni psychosomaticky stav, postoje, o¢ekavani, motivace atd. (Malis, 2014).

Piedpoklada se, ze metoda Flotation REST ma vétsi Gcinek zejména na autonomni
nervovy systém, zatimco u Chamber REST se vyssi ucinek predpoklada spiSe u centralniho
nervoveho systému (Kupka et al., 2014).

K prvotnim propagatorim tzv. terapie tmou v Evropé patii zejména némecky psycholog
a etnolog Holger Kalweit (2006). Ten pouzival pojmu dunkelterapie. Pfedpoklada, Ze pobyt ve
tmé, tichu a socidlni izolaci je prospé$ny pro rozvijeni nevédomych déjit a dosahovani vnitiniho

klidu.

Podminky REST v Ceské republice

Nasi autofi se vénuji problematice omezené zevni stimulace rliznou mérou. Nekteré
texty poskytuji informace spiSe obecného a popularizacniho charakteru (Brodska, 2008;
Kramulova & Hrdlickova, 2009; Holasova, 2023).

Pocatky védeckého zkoumani omezené zevni stimulace u nas miizeme dohledat v 60.

letech 20. stoleti. Problematika senzorické deprivace byla studovana ve Vyzkumném tustavu
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psychiatrickém v Praze Bohnicich (dnes Narodni tstav dusevniho zdravi v Klecanech), (Svéb
& Gross, 1965) ve Fyziologickém tustavu Ceskoslovenské akademie véd, (dnes AV CR)
a v Ustavu normalnej a patologickej fyzioldgie Slovenské akademie véd (Kupka et al., 2012).

Napt. Alois Urbis (rocnik 1947), ktery se zabyva omezenou senzorickou stimulaci
dlouhodobé¢ (2012), se mimo jiné podilel na vybudovani pracovisté realizujici pobyty ve tmé
typu Chamber REST na profesiondlni urovni vybavené vSim potfebnym zafizenim
v Beskydském rehabilitaénim centru v Celadné.

Na védecké bazi se tomuto fenoménu i1 jeho popularizaci u néas i v zahrani¢i vénuje
piredevsim Malas, Kupka a jejich kolegové (Ekrtova et al., 2017; Kupka et al., 2012, 2014,
2019; Jedlicka et al., 2023; Malus, 2023). Tito autofi pouzivaji oznaceni technika/metoda
omezené zevni stimulace. Pro vyzkumné i terapeutické ucely pracuji zejména s technikou
Chamber REST.

Védecké studie potvrzuji, Ze tato metoda poskytuje mnoho potencidlné prospésnych
ucinkl. K zajimavym zjisténim patii napt. podpora predpokladu, Ze tato technika ma potencial
k naristu sebeucty (sebehodnoceni), zvyseni prozivané zivotni smysluplnost i miry v§imavosti
(Brown & Larson, 2020; Malis et al., 2016), déle pro zvladani fady nezadoucich navyku jako
je kouteni, piejidani ¢i zavislosti na socidlnich sitich (Benson, 2017; Dyer et al., 1993; Edelman
& Lattimore, 2019; Malus, 2023) ¢i redukce stresu (Malas et al., 2015; Vytykacova, 2022).
V pribéhu vyzkumii somezenou zevni stimulaci nebyl zaznamenidn zadny vyskyt
psychopatologickych jevil, ale spiSe jejich pokles, celkové zklidnéni prohloubeni sebepoznani
a redukci stresu (Malts et al., 2017). Vysledky naznacuji, Ze fada efekt pobytl ve tmé typu

Chamber REST, jezZ lze oznacit jako pozitivni, ma tendenci k pretrvavani (Kupka et al., 2019).

Zavér

Dostate€na zevni stimulace a socialni kontakty v béZném Zivoté lze povaZovat za
dilezité z hlediska rozvoje a psychického fungovani ¢lovéka. V tomto smyslu je mozno hovofit
o optimalni stimulaci. Jeji nedosahovani nebo piekracovani v bézném zivoté pak miize mit
negativni disledky pro lidské chovani, proZivani 1 zdravi. Vedle toho se vSak pracuje také se
stimulaci sniZovanou ¢i zvySovanou zamérné k riznym uceliim (napf. fototerapie, terapie tmou
apod.). Jiz po staleti se omezeni smyslové stimulace a socidlnich kontaktl uplatituje v zajmu
osobniho rozvoje i1 zdravi. Badatel¢ jako Hebb nebo Lily, vyuzivali omezené zevni stimulace
pii védeckém studiu neuropsychologickych souvislosti dusevnich jevli. Vedle toho se pfitom
ukazaly 1 potencidlni moznosti terapeutického uplatnéni vyvolanych zmén v chovani

a prozivani. MozZnosti vyuZivani senzorické deprivace a socidlni izolace k zamérnému
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ovlivitovani lidi ovSem zaujaly také pracovniky obrany a tajnych sluzeb. Finan¢ni podpora
zjejich strany pfispéla v poloviné minulého stoleti k rozvoji védeckého vyzkumu této
problematiky. Posléze vSak kviili moznosti zneuzivani ziskanych poznatkli k nehuméannim
praktikdm napft. pti vyslesich byla tato podpora po medialnim odhaleni pod tlakem vefejnosti
zastavena a vyzkumy ukonceny. Badatelé, ktefi na zkouméni této problematiky navazali
a orientuji se zejména na objasnéni jejiho terapeutického potencidlu. Vyzkumy pokracuji
v pozitivni atmosféfe a dochazi k dalSimu rozvoji pouzivanych metod. Experimentalni
podminky, za nichz se tyto vyzkumy provadéji, jsou oproti vyzkumim predchozim ponékud
pozménéné. Osoby se experimentil zucastiiuji zcela dobrovolné, jsou dikkladné pouceny o jejich
pribéhu a moznych uskalich. B&hem experimentl je poskytovan vétsi komfort je umoznén
fyzicky pohyb i kontakt s experimentatory v piipadé potieby. Utastnici mohou experiment
kdykoliv ukoncit. To vSe zfejm¢ napoméaha 1 k podstatnému snizeni vyskytu negativnich
prozitkl a psychopatickych korelatt.

V posledni dobé se setkdvame zejména s technikami oznacovanymi jako REST
(Restrictet Enviromnetal Stimulation Technique/Therapy), které se realizuji zejména
v zakladnich variantaich Chamber REST a Flotation REST. Metoda Immersion REST, jizZ Ize
povazovat za pfedchidce floatingu, se dnes jiz terapeuticky nevyuziva.

V odborné literatuie lze najit fadu zminek o pfiznivych i vice méné negativnich
vysledcich podstoupeni omezeni zevni stimulace a socialnich kontaktt (viz napt. Kupka et al.,
2019; Norlander et al., 2003; Suefeld, 1980; Urbis, 2012 aj.). Piibyva vSak vysledkl
podporujicich ptedpoklad slibné se jeviciho terapeutického potencidlu metod REST.

V nasSich podminkach se aktudlné rozviji zeyjména Chamber REST, zndma pod
populdrnim ndzvem terapie tmou, ktera je pro zajemce dostupna prostiednictvim nckolika
poskytovatell. Sleduji se pozoruhodné pozitivni efekty metod REST na sebereflexi, seberozvoj,
aktualni psychosomaticky stav, fyzické i duSevni zdravi v€etné katamnestickych aspekti
a dokladaji se moZnosti jejiho terapeutického vyuziti. Metodou Flotation REST Ize pak najit
v riznych wellness centrech, 1aznich a specializovanych floatingovych studiich. Tato zatizeni
nabizeji floating jako souc¢ést relaxacnich a terapeutickych programii. Obé metody tak nabizeji

fadu vyhod jak pro fyzickou, tak pro psychickou pohodu.
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The Importance of Needs in Human Life in the Light of A. H. Maslow's
Concept of Needs

Vyznam potieb v lidském Zivoté ve svétle konceptu potireb A. H. Maslowa

Anna Wigctawska

Abstract

Life is a feeling of need, a continual striving to satisfy ever greater needs new or recurring
needs. All human action, whether conscious or conscious and impulative, for the most part it is
a response to the needs experienced. They appear with the first breath, they grow with the
human being, they are subject to development. This development takes place through the
emergence of new specific needs, in the way in which they are satisfied, in changes in the
intensity of experience, in the dominance of some needs over others. The way in which man
satisfies his basic needs is not socially and morally indifferent, and it is he who is most strongly
subjected to the pressure of the rules of social coexistence and is the object of educational
efforts. In contrast to elementary needs, which expire for a time, after being satisfied, higher
needs are insatiable. The central concept of A. H. Maslow's theory of motivation is need. The
author defines it as a state that is difficult to observe directly, but it is a kind of deprivation and
is an end in itself, requiring no justification. Therefore, it can be assumed that an unsatisfied
need is an agent that motivates human action and properly organizes its cognitive processes.
A satisfied need, on the other hand, does not motivate the individual to act, it is a state of
motivational suspension, at least until a higher need arises. As you can see, the needs are
organized in a hierarchy. Maslow's theory assumes a hierarchical organization of needs and two
qualitatively different types of motivation: scarcity and growth. Maslow's concern to adequately
emphasize the uniqueness, freedom and dignity of the human being, striving to actualize the
authentic person in himself, the need for respect for him, selfless love, striving for self-
fulfilment, even if it is combined with the difficulty of overcoming the attitude towards the

needs of lack, is clear.

Keywords: needs, hierarchy of needs, satisfaction of needs, basic needs, meta-needs.
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Abstrakt

Zivot je pocit potieby, neustalé wsili o uspokojeni stale vétsich potieb, novych nebo opakujicich
se potieb. Vesker¢ lidské jednani, at’ uz védomé nebo nevédomé a impulzivni, je z vétsi Casti
reakci na prozivané potieby. Ty se objevuji s prvnim nadechem, rostou s lidskou bytosti,
podléhaji vyvoji. Tento vyvoj se odehrava vznikem novych specifickych potieb, zplisobem
jejich uspokojovani, zménami v intenzité prozivani, dominanci nékterych potieb nad jinymi.
Zpisob, jakym cloveék uspokojuje své zakladni potteby, neni socialné a moralné lhostejny a je
to on, kdo je nejsilnéji vystaven tlaku pravidel socialniho souziti a je predmétem vychovného
usili. Na rozdil od elementarnich potifeb, které po uspokojeni na ¢as zaniknou, jsou vyssi
potieby nenasytné. Ustiednim pojmem teorie motivace A. H. Maslowa je potieba. Autor ji
definuje jako stav, ktery je obtizné pifimo pozorovat, ale je to druh deprivace a je cilem sama
o sob¢, nevyzadujici zddné zdlvodnéni. Lze tedy predpokladat, ze neuspokojend potieba je
Cinitelem, ktery motivuje lidské jedndni a spravné organizuje jeho kognitivni procesy.
Uspokojena potfeba naopak jedince k jednani nemotivuje, je stavem motivacni suspenze,
alespoit do doby, nez vznikne vys$$i potfeba. Jak je vidét, potfeby jsou organizovany
v hierarchii. Teorie Maslowa pfedpoklada hierarchické usporadani potfeb a dva kvalitativné
odli$né typy motivace: nedostatek a riist. Zfejma je snaha A. H. Maslowa adekvatné zdlraznit
jedinecnost, svobodu a dustojnost lidské bytosti, snahu o aktualizaci autentického ¢lovéka
v sobé samém, potiebu respektu k nému, nezistnou lasku, snahu o seberealizaci, 1 kdyz je to

spojeno s obtizemi prekonani postoje k potfebam nedostatku.

Klic¢ova slova: potieby, hierarchie potieb, uspokojovani potieb, zakladni potieby, metapotieby.

Introduction

Life is a feeling of need, a continual striving to satisfy ever greater needs new or
recurring needs. All human action, whether conscious or unconscious, and impulative, for the
most part it is a response to the needs experienced. The Human Aspiration — it is striving to
satisfy the needs, if not one's own, then the needs of the closest people or loved ones.

The word "need" has a very broad meaning here, as it refers to the need for sleep, food,
as well as the need for artistic creativity or the need to become better.

Different schools of psychology classify human needs differently. Sometimes they
simply enumerate them as equivalent, then their number is practically unlimited. Or they put
them together in opposing pairs, such as the need for human contact, the need for solitude; the

need for stabilization — the need for change; The need for calm — new stimuli are needed. And
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here we can enumerate a very long one. Sometimes the division opposes, or at least separates,
the needs of the body from the needs of the psyche. However, it is not about systematics — its
role is important, but only organizing the richness of experiences, which is included in the

concept of "need" (Sujak 1989, 18).

1. Diversity of human needs

Needs manifest themselves in an emotional experience, only gradually from childhood
onwards, he has been acquiring verbal terms. Hunger, craving, thirst, longing — these are all
expressions of needs, and at the same time like steps, indicating the existence of a hierarchy of
needs. And rightly so: some needs are expressed by hunger, others by longing. They appear
with the first breath, they grow with the human being, they are subject to development. This
development takes place through the emergence of new specific needs, in the way of their
satisfaction, in changes in the intensity of experience, in the dominance of some needs over
others. There are needs that are temporarily or permanently dominant in a person's life, and
there may be a change in their dominance. But does change always mean growth? When does
it mean and when its opposite, i.e. regression? In other words, it is impossible to avoid a certain
elementary systematics of needs, which would imply a hierarchy of needs: first, the elementary
needs manifesting themselves most intensively, precisely in hunger. The lack of their
satisfaction is felt most dominantly by man. Let's call them elementary needs. They can be
divided into three groups.

Self-preservation needs — from the need for air to breathe, through the need for food,
sleep, rest, to the need for safety and comfort in life. The range of self-preservation needs is
enormous and also internally hierarchical in intensity, from hunger to appetite, from a sense of
mortal threat, to the point of intensifying the sense of security by experiencing a substitute for
danger on the cinema screen through the thrill of fictional danger reinforcing the feeling of
a comfortable, unthreatened life.

The satisfaction of one of the needs of this group gives rise to a new one: the saturation
of bread gives rise to an appetite for cake. There is an important difference between quenching
your thirst with a cup of water and wanting to drink a glass of cognac in a luxury restaurant,
although in both cases it is a similar need for a drink.

The second group of elementary needs includes the needs of the species: sexual hunger,
the need for erotic love, the desire for a permanent bond with a chosen person, the desire for

a child and a love that makes one experience the needs of the child as dominantly as one's own.
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The third group of needs, which are much less dependent on the biological elements of
human existence, includes the social needs of man, which already in what is elementary
distinguish man from the biologically close world of animal beings: the need for contact with
other people, the need for acceptance, recognition by other people, experiencing oneself as
a value expressed in strength, attractiveness, importance, and equalization or an advantage,
a compassion at last.

Physical hunger, sexual hunger, hunger for recognition can come to the fore with equal
force, but in each man one of them is the strongest and subordinates other needs to itself, which
i1s most evident in conflict situations, when the satisfaction of one need excludes the satisfaction
of another. Choosing scarcity and uncertainty with a beloved partner or choosing abundance
and social advancement by connecting with an unloved partner says more about the dominance
of one of the groups of elementary needs, rather than about the moral attitude. Aspiration about
the hunger for fame, the resignation of fame and position for erotic love, and finally the
renunciation of love for the sake of wealth — these are decisions that depend on the dominance
of one of the three mentioned groups of elementary needs in a person.

Both between these groups of needs and within each of them, there is a constant state of
tension. Often, conflicts cause the satisfaction of some needs to leave others unmet. Therefore,
the popular and at the same time primitive conception of human happiness always contains
elements of simultaneous satisfaction of all three groups of needs: wealth — love — fame (or
power, or independence), in other words — success.

The way in which man satisfies his elementary needs is not socially and morally
indifferent, and it is he who is most strongly subjected to the pressure of the principles of social
coexistence and is the object of educational efforts.

The satisfaction of needs takes place on the plane between two poles: the primitive, the
when the satisfaction of one's own needs is obtained at the expense of other people, i.e. in the
socially harmful action of an adult — through the neutral point, expressed by the satisfaction of
one's own needs without harming other people — to the socially positive pole, when the
satisfaction of one's own needs is accomplished by privileging the needs of other people. This
socially positive pole contains content that is sometimes even heroic: rescuing the endangered
at the risk and sometimes with the loss of one's own life (Sujak, 1989, 18-21).

Human development in terms of the satisfaction of elementary needs it does not exhaust
the possibilities of human development in terms of needs. Elementary needs have a huge
lifespan. Dominant in man, they turn out to be insatiable, able to engage almost all the energies

of human aspiration. The desire to own the fastest, most expensive or newest car can become
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the central aspiration of life, even a passion that dominates the whole of a person's mental life.
Here, development will consist in gaining distance from one's own needs, in acquiring the
ability to not to identify the meaning of life with their satisfaction, to preserve inner freedom,
which is called moderation.

This distance, this ability to maintain moderation, is necessary for the subtle, exclusively
human manifestations, to come to the fore in the psychic life of man and spiritual, but no less
dominant, needs: the need for development and the need for creativity. The need for
development can clearly dominate in the lives of children and adolescents. In adulthood, the
need for creativity seems to prevail.

The experiences expressed by these higher, purely human needs, which go beyond mere
biological existence and transmission of life, are much more subtle, and at the same time much
more durable. The need for development gives rise to curiosity about the world, inquisitiveness,
a desire to understand the laws that govern reality, a desire to cross one's own limits of ignorance
and inefficiency. She is satisfied with joy from perceived progress, the acquisition of new
knowledge and skills. This need is far more decisive for the efforts of athletes, inventors,
travelers, and researchers than the expected rewards.

The need for creativity manifests itself in a variety of ways: from the simple need for
order, order, aesthetic shaping of the environment, building, "in order to leave something
behind", to the need to express discovered truths, to formulate the hitherto inexpressible, to
show the imperceptible.

In contrast to elementary needs, which expire for a time, once satisfied, the higher needs
are insatiable. Every advance in development, every achievement, broadens the horizon and
thus distances the goal, just as every scientific problem solved immediately reveals a series of
others. Any work, if created out of the need to create, turns out to be far from the dream one.
Hence the search for new means of expression in artistic creation, new solutions in the industrial
field, not to mention social, organizational and religious creativity, where the work is limited
by the framework of the epoch and the existing culture.

It is an understatement to say that the needs for development and creativity are insatiable
in man — they are insatiable! The desire for perfection, for completeness, whether for one's own
or for one's work, does not cease to accompany man's activity even in those moments when he
receives the full recognition of others, even when he is called a master and when his works
reach the rank of masterpieces. Only they themselves, creators striving for perfection, fully
know their own weakness and works, and only they know how far they are from fulfilling their

longings (Sujak, 1989, 23-24).
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The religious need, the highest need of man, is at the same time the subtlest need, and
perhaps that is why it so rarely becomes the dominant need in human life. And those in whom
it has become dominant are so difficult to understand by other people. There is a chasm between
the hunger for elementary needs and the longing for a truly religious one, which cannot be
crossed directly. The only ladder to it, after gaining moderation, i.e. distance from elementary
needs, is striving for development and creativity, even in the most modest scope, even
biological creativity, which fully lived motherhood becomes and fatherhood (Sujak, 1989, 25-
26).

2. A.H. Maslow's concept of needs

A. H. Maslow was the creator of two psychological theories: the theory of motivation
and the theory of personality. Human behavior is determined by many factors, which he
captures as: a system of needs, personality syndromes, abilities, cognitive processes and
impulses to act. These determinants are an inseparable whole. The analysis of human behavior
by considering individual elements in isolation from the others leads to erroneous conclusions.
Such a whole is a different quality than each element taken separately. Only the presence of all
elements in their holistic relationship can be a criterion for the analysis of human behavior
(Goérniewicz, Rubacha, 1996, 33-34; Maslow, 1990, 55).

The central concept of Maslow's theory of motivation is need. The author defines it is a
state that is difficult to observe directly, but it is a kind of deprivation and an end in itself,
requiring no justification. Therefore, it can be assumed that an unsatisfied need is a motivating
factor for human action and properly organizing its cognitive processes. A satisfied need, on
the other hand, does not motivate the individual to act, it is a state of motivational suspension,
at least until a higher need arises. As you can see, the needs are organized into a hierarchy.

At the bottom of this pyramid are physiological needs: hunger, sexual needs, thirst, and
others. There are links between physiological needs and other elements that determine human
behavior. Physiological deprivation can cause personality disorders and other pathological
symptoms. On the other hand, when they are satisfied, higher needs immediately arise and begin
to dominate in the body, directing it to behave in a different way than searching for food.

The next stage in the hierarchy is the need for security, and among them the need for
constancy, certainty, care, dependence, freedom from fear, anxiety and chaos, and others.
Chronic frustration with these needs stimulates activities aimed at the often neurotic, intrusive
search for security. This is expressed in the consistent elimination of those life situations that

violate the established order. The satisfaction of the needs of security is the premise for the
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emergence of the needs of belonging and love (affiliation). Thwarting the satisfaction of the
need for love and affection is the basic trait of maladjustment.

On the basis of the satisfied needs of affiliation, there will be needs for respect, focused
on in two groups: the need for achievement and prestige. The role of these needs in human
development was previously emphasized by A. Adler (Adler, 1934, 1948, 1986), K. Horney
and others (Horney, 1976, 1979, 1987). As these authors emphasized, blocking such needs
causes feelings of weakness, humiliation, and helplessness. Satisfying them determines a sense
of satisfaction with life, self-esteem and self-confidence.

All these groups of needs constitute a system that is rooted in stimuli from inside the
body, as well as the pressures of the external environment. This schema also informs that needs
act directly on impulses to act, as well as indirectly through cognitive processes. A. H. Maslow
states that people who are dominated by the need for self-actualization find it easier and more
efficient to perceive hidden and difficult to grasp dimensions of psychological and social reality.
Similarly, individuals who function at low levels of need perceive the world through the prism
of often neurotic patterns. Cognitive processes are also conditioned by external stimuli and
personality syndromes, which develop analogously to the system of needs. Personality
syndrome is defined by Maslow as a structured, organized collection of seemingly different
specific qualities — behaviours, thoughts, perceptions, impulses to act, etc., which, after careful
analysis, show a certain common denominator, constitute a different whole from individual
wholes (Gorniewicz, Rubacha, 1996, 397).

Personality syndrome defined in this way can be described in specific functional

categories, called tendencies by Maslow. These trends are as follows:
The tendency to persist expresses the syndrome's resistance to change. The content of the
personality syndrome in behavioral terms is an individual-specific lifestyle, a way of reacting
to reality disturbances. It is common to observe in people the constancy of behavior despite the
changing conditions of the outside world. This can be e.g. a consequence of a well-functioning,
compact system of values, e.g. the implementation of the norm — honesty in an environment of
corrupt fraudsters. However, the dynamics of this tendency depend on the type of symptom it
refers to, as well as the organization and content of the syndrome itself.

The tendency of the syndrome to undergo complete change is a consequence of, m.in,
certain formal properties of the syndrome. The structure that the personality syndrome creates
is a whole - a specific organization of symptoms, and therefore, as a result of a change in one
symptom, a global change in the entire syndrome may occur. On the other hand, it is less

common to encounter a situation where in which the following change in a symptom, e.g. self-
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acceptance, arises in isolation from the changes within another symptom and does not entail
effects on the whole syndrome.

It is also possible for the syndrome to return to its previous state after a previous change.
Such a situation was called by Maslow the tendency to re-form the syndrome after the change.
This phenomenon applies only to those syndromes that are characterized by a high degree of
organization and coherence. Traumatic experiences and emotional crises may cause the collapse
of the self-actualizing tendency, but this state passes and the individual returns to "his status
quo". However, it also happens that the above-mentioned conditions can introduce permanent
changes in the personality in the form of psychopathological symptoms. The latter case is
possible in a situation where the personality is incoherent and poorly organized, and when
external stimuli chronically provoke pathological states (Gorniewicz, Rubacha, 1996, 35-36;

Maslow, 1990, 404-405).

3. A. H. Maslow also introduced the concept of the level of personality syndrome

This is the intensity with which the syndrome manifests itself: from low to high. This
construct expresses the quantitative aspect of the syndrome. Its quality aspect is equally
important. Therefore, it is possible to classify people who exhibit high levels of a particular
syndrome into more specific categories. The author gives an example of two qualities of high
self-esteem. The criterion that distinguishes them is the level of security. And yes, there are
individuals who exhibit high self-esteem and a high level of self-esteem individuals with high
levels of self-esteem and a low sense of security. The behavioral characteristics of these
individuals can be complete when both the quantitative and qualitative aspects of the self-
esteem syndrome are taken into account. This remark applies to all personality syndromes.
Now we can clearly see what A.H. Maslow meant when he wrote that human behavior is a
holistic whole formed by the relationships between its elements. It is a kind of unity of diversity.

For a long time, psychologists have been looking for the sources of human activity.
Factors inherent in the body, in the individual and outside of it were indicated. Various
definitions of needs were constructed, sometimes identifying them with motives and drives,
attempts were made to create a classification of human needs, perceiving need as a lack, as
a state of human interaction with the environment, as necessary factors for the proper
functioning of a human being, as conditions and as a motivating force (Jundzilt, 1998, 9).
The identification of need with the state of lack can be found in the concepts of foreign
psychologists, as well as in Poland. Abroad, such a definition was developed by S. L.

Rubinsztejn (Rubinsztejn, 1962, 250, 240-241) and R. S. Woodworth (Woodworth, Szkosberg,
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1967, 97). In Poland, in the concept of J. Reykowski (Reykowski 1977, 91-96), we encounter
a very interesting approach to this issue. His view of biological needs is similar to that of S. L.
Rubinsztejn, while the author defines psychological needs in a similar way to T. Tomaszewski
(Tomaszewski, 1976, 491) and K. Obuchowski (Obuchowski, 1972, 95). On the basis of Polish
psychology, necessity is also defined as a state of lack by L. Niebrzydowski (Niebrzydowski,
1972, 18-24).

Need, defined as the state of human interaction with the environment, is visible, m.in,
in the concept of J. Nuttin (Nuttin, 1968, 257-263) and W. Szweczuk (Szewczuk, 1976, 209-
210, 224-276).

In the group of views that make necessity as a factor necessary for the proper functioning
of the human being, interesting positions were presented by the previously mentioned T.
Tomaszewski (Tomaszewski, 1976, 491) and K. Obuchowski (Obuchowski, 1972, 95).

On the other hand, he presented a systemic and very interesting concept of needs T.
Kocowski (Kocowski, 1978, 56-69) subordinating the term "need" to the term "condition".

On the other hand, need as a motivating force can be found in the concept of H. Murray (Murray,
1964, 170) and A. H. Maslow (Maslow, 1986, 26-65, Maslow 1990).

For Maslow's need is a factor (force) that determines human behavior (Jundzitt, 1998

p-15, Maslow, 1964 p. 135). The author believes that human behavior is motivated by several
or all basic needs at the same time, rather than by one of them (Maslow, 1964, 159).
Maslow's eclectic approach to many theories of personality has become known as holistic-
dynamic. Maslow upheld the thesis of humanistic psychology that man is inherently good,
while sick people are the product of a sick culture. This psychological approach, emphasizing
human identity, based its investigations on phenomenology and personal, subjective experience
as the basis for one's own development and self-improvement. Phenomenologism, as he
understood it, consisted of on the analysis and description of experiences ("intentional acts") of
pure consciousness. He was heading to gain direct experience of what is given and in which
objects are manifested. The data is m.in values.

Each human being, therefore, has his own essential nature, understood as the skeleton
of a psychic structure; It has needs, abilities and inclinations of genetic origin. Fully healthy,
normal development, then, consists in the realization of this essential nature, on realizing these
possibilities, on developing to maturity. Ideal Maslow is a self-actualized man, i.e., one who
realizes his inner nature. Psychopathy is the result of denial, frustration, or distortion of the
essence, or essence of human nature. Psychotherapy according to Maslow is all kinds of means

that help to redirect a person to the path of self-realization and development, based on the
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principles set by his or her inner nature. Maslow believes that many people are afraid to achieve
the fullness of humanity (self-realization) and shrink away from it. Destructiveness and
violence are also inseparable attributes of human beings.

Maslow formulated a theory of human motivation that differentiated between basic
needs such as sexual needs and feelings and security, self-respect and higher needs, i.e. meta
needs, e.g. the need for justice, goodness, beauty, order, unity, etc.

Basic needs are needs of scarcity. Arranged in a hierarchical order, they have an
advantage over metaneeds. Meta-needs, on the other hand, are the needs of growth; do not form
hierarchy, are equally strong and can easily replace each other. They are as instinctive or innate
as basic needs, and not all of them can always be met at the individual level.

Maslow characterizes basic and higher needs. Their essence can be summarized in the
following summary:

1. Higher needs are derived from later periods of ontogenetic development;

2. The higher the need, the less physical pressure it exerts on the body to satisfy, and even
periodically these pressures may disappear;

3. A higher-needs-driven unit is biologically more efficient;

4. Under the influence of higher needs, the individual makes fewer errors of perception, they
produce fewer prejudices and rigid habits;

5. The satisfaction of higher needs provides more positive, subjective experiences, enriches
the inner life;

6. The pursuit of the satisfaction of higher needs presents a general trend that affirms health
and dismisses pathology;

7. The appearance of a higher need is conditioned by the satisfaction of lower needs;

8. The satisfaction of higher needs requires better family conditions, economic conditions,
education, etc.;

9. People who satisfy higher and lower needs value higher needs more, e.g., ascetic practices;

10. The higher the level a person represents, the more people he can identify with in their
feelings of love and sympathy;

11. The pursuit of higher needs is socially more desirable, it gives rise to positive qualities of
loyalty and friendship and consideration for others;

12. The pursuit of higher needs and their satisfaction leads to a greater, stronger

13. and more authentic individualism;

14. The higher the level of needs, the easier and more effective psychotherapy can be; at the

lowest level, the effectiveness of psychotherapy is negligible;
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Lower needs are much more clearly located, more tangible, and more limited than higher
needs.

According to Maslow, there are five groups of human psychological needs:

1. Physiological needs. Characteristic of this group is that the needs are isolated from each
other and have their specific location in the body. These include: the need for food, sleep,
thirst, general activity, pleasurable sensory experiences and sexual orientation. These needs
work on the principle of homeostasis.

2. Security needs. These include the needs of: security, dependency, care

3. and support, protection, freedom from fear, anxiety and chaos, and the need for order, order,
observance of certain laws, the care of a strong protector.

4. Needs for belonging and love or affiliation. Maslow does not use the term "affiliation"
directly. It is introduced by K.B. Madsen (Madsen, 1980), who considers the problem of
dichotomy in self-realization. This author, accepting the concept of A. H. Maslow and its
innovative character, seeks motivational justifications for the functioning of values in the
structure of personality. We can infer their existence by observing the behavior of a child
who has lost his parents; a man who found himself in a new environment. These needs are
present in the efforts to form gangs, clans, in the attempts to overcome loneliness and to
eliminate alienation.

5. The need for prestige and recognition. Maslow distinguishes here two groups of human
aspirations. In the former, he includes the desire for power, achievement, freedom, and in
the latter, he places such needs as the need for respect and recognition from other people,
good social status, fame, domination, and attracting universal attention.

6. The need for self-updating. It is man's striving to develop his own abilities. This pursuit is
necessary to maintain peace and balance.

Maslow also enumerates the needs: cognitive and aesthetic, but he does not create
separate groups, thinking that they are tools in meeting the five basic groups of needs. At the
same time, Maslow believes that a clear separation of aesthetic needs is not possible due to the
fact that they largely overlap with volitional and cognitive needs. The desires for knowledge
and understanding, on the other hand, are themselves volitional, that is, they are characterized
by the pursuit of something, and they are as much needs of the personality as basic needs.

Among the needs, there is a hierarchical order: physiological needs are satisfied first,
then the needs of security, prestige and recognition, belonging and self-actualization.

The satisfied needs of the lower hierarchical level temporarily give way to the needs of

the hierarchically higher level, and according to Maslow, it is not a question of satisfying them
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completely. In most cases, we are dealing with partial satisfaction, so that the symptoms of
different needs can be combined.

Maslow maintains that the satisfaction of basic needs and higher is correlated with
mental health. He points out that attitudes, interests and preferences, values and emotions, and
even character traits also depend on the satisfaction of needs. He therefore conceives of mental
health as a result of the satisfaction of needs. Points out that this is not just a series of increasing
satisfaction of basic needs, but at the same time increasing the level of mental health. A fuller
satisfaction of higher psychological needs causes a person to become even healthier, self-
actualized and fully human.

Maslow acknowledges that there are other paths to mental health. However, the common
factor is always that there is a certain positive tendency to develop in the body, which pushes
the person from within towards fuller development (e.g. insight into oneself, use of human
creative talents, level of aspiration). A mentally healthy person is a person who strives for self-
realization, who is not neurotic, who fully fulfills his psychological needs, who is partially
independent environment; a man for whom the environment is first and foremost a set of means
to achieve goals that serve the self-realization of the person (Szostak, 2000, 10-14, Maslow,
1986, 1990).

These needs form an integrated hierarchy rather than a dichotomy, i.e. one is based on
the other, e.g. the need to pursue special talents is based on the continuous satisfaction of the
need for security, which does not disappear even if it is in an inactive state. There is always the
possibility of regression to lower needs, which in this context, it must be considered not only
as pathological or pathological, but also as necessary for the integration of the whole organism
and as a prerequisite for the existence of the functioning of 'higher needs'; e.g. the sense of
security is the preceding, necessary condition of love, which in turn determines self-realization
(Szostak, 2000, 54).

In Maslow's concept, needs and values are intertwined. As self-actualization develops,
the hierarchy of values expands and deepens, and the fulfillment of needs is a prerequisite for
the realization of values. The emergence of higher needs does not occur automatically. The
surprise resulting from this observation compels him to pay attention to the qualitative
difference between lower and higher needs, which constitute higher and lower values in human
life (Szostak, 2000, 55).

Physiological needs are the most overwhelming of all needs, which is why in a person
who has some deficiencies, these needs will be the main motivation for his actions. If they

dominate the body, all others cease to exist or are pushed into the background. The satisfaction

1660



of physiological needs will allow the appearance of other (higher) ones, and if they are not

satisfied, they may reappear and dominate in the body.

The need for safety arises when physiological needs are relatively well satisfied, under
the influence of factors such as: illness, too strong stimuli (for example, noise, lighting, flashes
of light), disturbance of rhythm or order (for example, inconsistency in the behavior of parents),
too strong punishments, quarrels, etc. Man seeks a sense of security in a stable job, savings,
insurance, religion, contacts with other people.

The need for belonging and love manifests itself as a hunger for relationships with
people when physiological and security needs are met. The failure to satisfy this need is at the
root of the phenomena of social maladjustment and, ultimately, psychopathology.

The need for respect occurs in two groups: as a need for strength, achievement, adequacy,

mastery, competence and self-confidence, and as a need for prestige, appropriate social

position, respect from others, recognition and attention, importance and being appreciated.

The need for self-actualization (a term coined by K. Goldstein in 1939), self-
actualization, refers to the human desire for the fulfillment of human tendencies, to realize what
one is potentially. On the other hand, the need for knowledge is manifested in understanding
the world around us, schematizing and organizing, constructing a system of values. They are
subject to aesthetic needs (Maslow, 1964, 138-156; Maslow, 1990, 72-92).

Although the five groups of needs discussed by Maslow remain in common in a close
relationship (if one need is satisfied, the other appears), It is worth noting that most people have
partially satisfied and partially unmet basic needs. The emergence of a new need, after
satisfying the dominant one, occurs gradually and is characterized by slow changes. If one of
the needs is already satisfied in some percentage, then a new one may appear, which the
individual will strive to satisfy by fulfilling two or more needs at the same time. A person who
cannot satisfy his basic needs is a sick person, and so is society, which prevents him from doing
so. Therefore, the source of human illness (in the sense of unmet needs) lies in the society and
institutions closest to man (family, school, workplace) (Jundzitt, 1998, 17).

Maslow's theory assumes a hierarchical organization of needs and two qualitatively
different types of motivation: scarcity and growth. Needs for growth as opposed to scarcity:

1. They operate according to the principle "the more the merrier". Their realization awakens
the need, increasing or maintaining motivation at the same level (the realization of the need
whets the appetite). Shortage needs met are according to the principle: tension — relief;
Satisfying them results in a reduction of tension and, at least temporarily, the extinction of

the need.

1661



2. They provide positive emotions. The tensions associated with the needs of growth are
perceived as pleasant and desirable. Tensions signaling the need for scarcity are unpleasant
and often unacceptable.

3. Their implementation is relatively independent of the environment. Satisfying the needs of
scarcity, on the other hand, depends on other people (on their wishes, whims, goodwill,
rewards, and punishments).

4. They focus the person on the object of need. In this sense, it is capable of transcending "its
own ego". The needs of scarcity are focused on the need itself and on oneself.

Although satisfying the needs of deficiency prevents disease, it is only the fulfillment
of the needs of growth that ensures physical and mental health, understood as: biological fitness,
longevity, good sleep, appetite, but also a greater sense of happiness, serenity and a richer inner
life (Strelau, 2000, 641-642; Maslow, 1986).

Maslow also asked, "How does human nature, without being intrinsically evil, give rise
to evil?" It seems, however, that in his works we will find quite a convincing and a confirmed
empirical theory.

The primary goal of man is to maintain and enrich biological life and mental well-being
and full individual development. Biological needs and basic needs are all physiological needs,
the need for psychological safety, love, acceptance, appreciation, and respect. Maslow calls
these needs the needs of lack.

There is also a group of needs, which are called the needs of existence. People who have
their basic needs met have a chance for real development, for self-updating. As long as basic
needs are not satisfied, all of man's energy, activity and motivation are directed towards
satisfaction in this basic and necessary scope. The need for security outweighs the need for
development.

Satisfying deficiencies prevents disease, satisfying growth ensures complete health
(Maslow, 1986, 37). The needs of lack are felt by everyone, and other people help us to meet
them. This means that we are very dependent on the environment.

In fact, a person motivated by lack is much more addicted from others other than man

mainly motivated by growth (Maslow, 1986, 41).

Conclusion
According to Maslow, most people have the ability to actualize themselves, i.e. to be
creative, constructive spontaneity, kindness to others, and many other characteristics of people

with a high level of self-actualization. Still, however, only a small percentage of people achieve
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a full update of themselves. A.H. Maslow explains the cause of this condition similarly to C.
Rogers (Rogers, 1961, Rogers, Stevens, 1982) — so it is caused by unfavorable conditions for
development necessary to satisfy basic needs and internal causes: acquired wrong habits and
fear of updating development opportunities.

Every human being has two sets of forces within him. Driven by one of them, out of
fear, he seeks security, shows defensive tendencies, tends towards regression, turns to the past,
fearing to cross the line of primitive communication, afraid of risk, afraid of not compromising
what he already has, afraid of independence, freedom and autonomy. The second set of forces
pushes man forward, towards the attainment of the fullness of the "I", its uniqueness, towards
the full use of all its faculties, towards trust in the external world while accepting the deepest
real "I'" (Janowska, 1993, 13-14).

Maslow's concern to properly emphasize the uniqueness, freedom and dignity of the
human being, striving to actualize the authentic person in himself, the need for respect for him,
selfless love, striving for self-fulfilment, even if it is combined with the difficulty of overcoming

the attitude towards the needs of lack is clear (Olbrycht, 2002, 143).
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The Importance of Citizens' National Identity for the State Security System

Vyznam narodni identity ob¢anii pro systém bezpecnosti statu

Wojciech Szulc

Abstract

National identity of citizens is crucial to the creation of the state and its security system. That
is why it is so important for state authorities to strengthen the national identity of citizens.
Among many factors that shape national identity some are of crucial importance. These are
language, religion, national heritage, history, culture and art. There are many tools we could
use to strengthen or weaken national unity and identity. Especially in 21st century, hybrid
threats can be designed to affect national identity of citizens. The aim of the article is to indicate
how national identity can influence the state security system. The aim of the article is also to
answer the question: how can the state improve and strengthen national identity of its citizens?
Achieving the aim of the article requires the use of research methods such as: case study,

analysis, comparison, inference and generalization.
Keywords: national identity, civil society, security, national heritage, state security system.

Abstrakt

Nérodni identita obcantl je klicova pro budovani statu a jeho bezpecnostniho systému. Proto je
pro statni organy tak dilezité posilovat narodni identitu obanl. Mezi mnoha faktory, které
formuji ndrodni identitu, jsou nékteré klicové. Patii mezi né jazyk, ndboZenstvi, narodni
dédictvi, historie, kultura a uméni. Existuje mnoho nastroju, které mizeme pouzit k posileni
nebo oslabeni narodni jednoty a identity. Zejména v 21. stoleti mohou byt hybridni hrozby
navrzeny tak, aby ovlivnily narodni identitu ob¢anti. Cilem ¢lanku je ukazat, jak miiZe narodni
identita ovlivnit bezpe¢nostni systém statu. Cilem ¢lanku je také odpovédéet na otazku: jak miize
stat zlepSit a posilit narodni identitu svych obfani? Dosazeni cile ¢lanku vyzaduje pouziti

vyzkumnych metod, jako jsou: pfipadova studie, analyza, srovnéni, inference a zobecnéni.

Kli¢ova slova: narodni identita, obcanska spolecnost, bezpecnost, ndrodni deédictvi,

bezpec€nostni systém statu.
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Introduction

The state is an organizational unit that enables to ensure broadly understood security of
citizens. At the same time, the Constitution of the Republic of Poland states that ,,The Republic
of Poland is the common good of all citizens* (KRP, 1997, 1). This provision reflects the
interdependence of the state and its citizens.

The national identity of citizens has always been of key importance for the security and
defense of the state. We must remember that some countries have repeatedly invoked the
argument of protecting an oppressed national minority when lunching military interventions.
Strengthening the national identity of citizens at every stage of their education and professional
activity is a task of the state and its authorities. In this context, actions undertaken by, among
others, the Ministry of Culture and National Heritage, the Ministry of National Education, the
Ministry of National Defense and even the Ministry of Social Policy are becoming extremely
important. At the same time, information policy and information strategy adopted by the state
and the media are important tools for influencing society. Mass media can be a tool for building
stability and unity of society but at the same time television, radio, Internet, websites, social
media, mobile devices connected to the Internet can be used to create social discontent, chaos
and instability. They are therefore a double-edged sword that can be used by the enemy as a
tool of hybrid warfare operations.

It is reasonable to say that national identity and strong pro-patriotic social attitudes will
strengthen state’s defense capabilities. On the other hand, a divided society will be more
susceptible to external influences. Some countries justifies many of its actions with the need to
protect their minorities in other countries. Issues of national and ethnic identity often play a key
role in the course of wars and armed conflicts. At the same time, during a hybrid war the parties
to the conflict will use any tools at their disposal to influence societies. We must realize that
information policy, information strategy and use of mass media can be crucial in the case of

hybrid warfare.

The importance of national identity

In the process of shaping national identity it is necessary for individuals to find answers
to a set of question. Who am I? What nationality should I identify with? What ethnic group and
culture should I identify with? At the same time, some of the most basic indicators of national
identity are language (Kabzinska, 1997), history awareness, culture, traditions, the place of
residence and sometimes religion. Nevertheless in accordance with the Polish Constitution, the

Republic of Poland ensures Polish citizens belonging to national or ethnic minorities freedom
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of language and the right to maintain and develop one’s own traditions and culture (KRP, 1997).
These rights are part of individual freedom. Nevertheless, it is very important for the state to
unite society around values and interests common to both state and its citizens. It is reasonable
to say that national identity of citizens is of key importance to the state security. However, the
concept of national identity requires more detailed explanation. Identification with a given
nation is not always determined only by a specific beliefs, religion, historical awareness or
ethnicity. Some nations are consists of citizens of diverse ethnic origins. In that regard a multi-
ethnic nation is nothing new.

Among many others factors there is one which is critical in determining the national
identity of a person. Beside the legal status, a person must identify himself or herself with a
given nation. As Iryna Shvets writes ,,National identity is an individual’s sense of affiliation to
one nation” (Scibior, 2020, 123). At the same time, the state is an entity that can unite the entire
nation. The state is a common good of the entire nation and at the same time the state is an
organizational unit capable of best securing the interests of its citizens.

According to the so-called Maslow's pyramid, the need to belong to a group is one of
the most important human needs. In fact, a person acting alone cannot achieve as much as when
he works in a group. People will always organize themselves into groups not only because of
deep-rooted need of belong to a group, but also to increase effectiveness of their actions. At the
same time, the nation and the state are the highest form of organization. A well-functioning
state can meet people's needs with the greatest effectiveness. The organization of the state
makes it possible to create health care system, create rescue systems, ensure public safety,
guarantee labor protection, provide education and ensure food security for the population.
Taxes, which many would like to avoid and an efficiently functioning state are essential to
effectively take care of the needs of citizens. A sense of community is one of the most important
human needs according to Maslow's pyramid (Stanczyk, 2011).

The experiences of the war between Russia and Ukraine show how important role plays
national identity in the course of military operations, anti-espionage activities and how
important it is in the context of building capabilities to defend individual regions. Having a
cohesive, indivisible society is a great advantage in times of war. Governments around the
world are aware of this phenomenon and therefore they put a lot of effort into creating
conditions to maintain strong national identity among citizens. In order to do so, they must take
care of a national heritage and native language. Governments must implement proper

information policy and develop their own ability to influence society through the media. At the
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same time, the government should limit the access of hostile countries to the domestic media
market. During the war between Russia and Ukraine, all these activities are crucial.

A government that strives to ensure strong patriotic attitudes of its citizens increases the
defense capability of the state. The ability to mobilize the spiritual forces of the nation is of
great importance in times of war. Erich Ludendorff in his book “Total war” claimed that the
aim of future wars will be not only to destroy the enemy's armed forces, but also to destroy the
spiritual cohesion of the enemy nation (Ludendorff, 1959, 26) According to him, the spiritual
forces of the nation are of kay importance. In fact, the spiritual forces of a nation and the
cohesion of society will certainly have impact on the state’s defense potential.

We can draw additional conclusions from history. A hostile state may try to use alleged
persecution of national minorities as a reason for military intervention. This scenario has been
used many times in the history of wars. The alleged accusation of disrespect for minority rights
could become a justification for the use of military forces. This raises questions about security

threats.

National heritage as a factor that shapes national identity

National identity is largely shaped by national heritage. It is reasonable to say that
among many factors strengthening national identity, national heritage is one of the most
important. In the context of this article, it is important to indicate what is a national heritage?
According to the Constitution of the Republic of Poland, it is a value protected by the Republic
of Poland (KRP, 1997). National heritage largely shapes the national identity of people. It can
be define as real estate, movable property and the spiritual values associated with them, which
are of particular importance for shaping national identity, patriotic attitudes and a sense of
community of the people who make up the nation.

National heritage is the result of historical events. At the same time, the nation’s history
is preserved in art, architecture, commemorative sites, artifacts of special historical
significance, national symbols and literary works. It is justified to say that national heritage is
much more valuable for its ability to unite the nation that for its aesthetic, historic or material
value. For this reason, state is obliged to protect the national and cultural heritage. In this
context, we should ask the question: how national heritage and national identity of citizens
affect the state security?

It is justified to say that national and cultural heritage strengthen national identity of
citizens. This affects the motivation of citizens to defend the state. In fact, a strong spiritual

determination and commitment are of kay importance to strengthen state’s ability to survive.
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An important question that needs to be answer is: how can we use national heritage to strengthen
social capital? It seems that social programs focused on promoting the core values of national
identity, as well as on the development of the civil society through the use of national heritage
at the local, regional and national levels are particularly important in this regard. The promotion
of the European heritage, common to each European country, can be an effective part of that
efforts (Council of Europe, 2005).

In order to strengthen the national identity of citizens, a strategic approach to cultural
and national heritage should be developed. Promotional programs and the protection of national

heritage are an integral part of this strategic approach.

Hybrid threats to national identity

There are many ways to define “hybrid threats”, “hybrid warfare” and “hybrid conflict.”
Nevertheless, in the context of this article, these terms refers to challenges to national security.
At the same time we should realize that hybrid warfare is a very old phenomenon, as old as war
itself.

The strength of a given country can be determined by many factors such as: its economy,
demography, military capabilities, proper informational policy, cybersecurity, geographical
location and access to natural resources, diplomacy etc. Hybrid activities are design in order to
disrupt adversary’s weak points in all of these areas. Hybrid warfare is a combination of
conventional and irregular means used across the full spectrum war or conflict (Wither, 2020).
At the same time, according to Mirostaw Banasik and Ryszard Parafianowicz the term “hybrid
conflict” can be describe as a combination of conventional and irregular activities (Banasik, &
Parafianowicz, 2015, 6). We can not forget that hybrid threats can be design to influence human
behavior and spiritual power of man. At the same time, we must understand that the fate of the
armed forces is closely dependent on the physical and spiritual strength of the nation. Erich
Ludendorff in his book "Total War" pointed out that military power depends on the economic,
physical and spiritual strength of the nation (Ludendorff, 1959, 28). Hybrid threats are often
designed to disrupt spiritual values. Whoever has the power to influence the national identity
of others has a powerful tool at his disposal, because national identity and spiritual strength of
the citizens shape the state security and defense capabilities. At the same time, there are many
ways and tools that states can use to both strengthen and weaken the spiritual forces of people.

Enemy countries have always used a wide range of tools and methods to influence other
countries. As Jan Asmussen writes ,,Hybrid threats could take all forms of warfare, including

the use of social, economic and political means, as well as actions on behalf of various military
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actors” (Bugajski, 2016, 36). We must remember that hybrid threats include tools that can be
used to turn the stability of states into chaos.

Inte context of this article, it is very important to understand the role of the media
because it can be a tool to influence social behavior, people's perception and public opinion.
This made them very important for the state security. As Andrew Puddephatt wrote ,,The idea
that the journalist sits outside of the events they are covering, whatever their perspective on
,peace journalism” is misleading. The media, in this sense, are themselves actors or agents in
the conflict and their behavior will have an effect on the way the conflict develops” (Puddephatt,
20006, 10).

The true nature of a war is unchanging but at the same time the tools of war are changing
very rapidly, especially in the 21 century. The tools for conducting hybrid warfare are also

evolving very rapidly, which often makes it difficult to define the this term “hybrid warfare”.

Culture as a factor strengthening national identity

When it comes to national identity, some factors and values are crucial because they
shape people's national identity. We call them “indigenous values”. These values include the
language spoken by the people living in a given area. Nevertheless, among them we can point
out other factors and values, such as: art, culture, nationality, history, traditions and religion.
These factors can be used to unite societies and nation, which is an important activity to
strengthen the state’s ability to defend itself. I would be verry difficult to defeat a cohesive,
indivisible nation with significant spirit power.

We must realize that state has many tools to exert influence on its citizens. At the same
time, the state and its government exert a constant influence on citizens in the informational
and psychological spheres. This activity is necessary for the security of state and its citizens,
and at the same time governments take all measures to ensure this security.

By studying the relationship between culture and art, one can come to conclusion that
art is a part of culture. Through art we are able to express ideas, feelings and views (Heddy Shri
Ahimsa-Putra, 2017) that are the result of our experiences. These ideas, feelings and views can
be used to strengthen certain social attitudes. As Heddy Shri Ahimsa-Putra writes: ,,The
importance of culture in building and strengthening social integration is realized for instance
by the European Community. As the community is struggling to forge new social solidarity
among European nations, culture is increasingly realized as crucial factor in that process”

(Heddy Shri Ahimsa-Putra, 2017, 20).
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It should be mentioned that in the context of war, the use of state symbols and symbols
associated with national identity is of key importance not only in the context of international
law, but also in the context of spiritual forces of nation. Symbols and art can be used in order
to strengthen national identity. At the same time, we must remember that literature is an integral

part of culture and should be used to strengthen the spiritual forces of the nation.

Religion as a factor of national identity

Many countries have been shaped geographically by religion practiced by local
communities and the language they spoke. At the same time, religion can sometimes be an
important factor when it comes to national identity and can become a tool of influence. As
practical experiences shows, religion can be used to influence social behaviors. It can be used
both to mobilize society against enemy and as a pretext to start a war in the form of crusades or
war against infidels.

Autocephaly of the Ukrainian Orthodox Church was an element of building national
identity and limiting the influence of the Moscow Orthodox Church, which had a significant
influence on religious communities in Ukraine. In that case, the autocephaly of the Ukrainian
Orthodox Church was aimed at reducing Moskow’s influence on Ukrainian citizens. War is a
social phenomenon, so it should come as no surprise that during war or armed conflict, influence
on society is exert in every possible way, including through the activities of the Church

Representatives of the clergy often refer to the spiritual roots of a state and spiritual
values of its citizens, which are related to religion. According to them, the state and even its
legal order are often based or were based on religious values. At the same time, we cannot
forget that religion unites people in communities inhabiting territories larger than individual
countries.

There are some connections between religion and national identity. As Stuart Mews

write: ,,Religion and nationality have been two of the most potent forces in human history”

(Mews, 1982, 1).

Conclusion

Every military conflict is unique and all military conflict are slightly different from each
other. Nevertheless, wars are fought not only on the battlefield, but also in the minds of people.
Hybrid warfare is characterized by a intense impact on society and national cohesion. At the
same time, spiritual cohesion of the nation will have an impact on the state’s ability to defend
itself. National identity plays an important role in this matter. For this reason, one side of a

conflict will use all tool to disrupt national cohesion of the enemy, while the other side will take
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all necessary measures to strengthen the cohesion of the nation and national identity of its
citizens.

The state has a wide range of tools that can be used to strengthen the national identity
of its citizens. In this regard, the Ministry of Culture and National Heritage, the Ministry of
National Education, the Ministry of Social Policy and the Ministry of National Defense play a
very important role in improving patriotic attitudes of citizens. State authorities are keen to use
national heritage, the education system, the mass media and the infosphere, culture and its
inherent elements, such as art, literature, language, national symbols and even religion, as tools
to achieve their goals. By using these tools, authorities can influence the way citizens think.
There is no doubt that our beliefs shape our national identity.

In the context of war experiences, the national identity of people, national cohesion and
patriotic attitudes are of great importance. These factors can strengthen the state security and

its defense capabilities.
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Vyznam slobody v kaZdodennom Zivote.

Ked’ sloboda stretava zodpovednost’

The Importance of Freedom in Everyday Life.

When Freedom Meets Responsibility

Ernest Kovac

Abstrakt

Prispevok skiima vyznam slobody v kazdodennom Zivote a jej neoddeliteI'né prepojenie so
zodpovednost'ou. Sloboda je zdkladnou hodnotou modernych spolo¢nosti, ktord umoziuje
jednotlivcom robit’ rozhodnutia, vyjadrovat’ svoje nazory a zit’ podl'a vlastnych predstav. Avsak
sloboda neexistuje vo vakuu; je sprevadzana zodpovednostou, ktora zarucuje, ze individualne
konanie nesposobi S§kodu ostatnym ani spolo¢nosti ako celku. Vysledky naznacujt, Ze sloboda
a zodpovednost’ su neoddelitelnymi piliermi udrZate'nej spolo¢nosti, ktoré si vyzaduji
uvedomenie si dosledkov nasich ¢inov. Tento koncept je aplikovatel'ny v roznych oblastiach,
ako su politika, medzil'udské vzt'ahy a etické rozhodovanie, pricom zachovanie tejto rovnovahy

je kIi€om k harmonickému spoluZitiu.

Kruacové slova: psychologia, sloboda, vola, filozofia, poznanie.

Abstract

The paper explores the meaning of freedom in everyday life and its inextricable link to
responsibility. Freedom is a fundamental value of modern societies that allows individuals to
make decisions, express their opinions and live according to their own ideas. However, freedom
does not exist in a vacuum; it is accompanied by responsibility, which ensures that individual
actions do not cause harm to others or to society as a whole. The results suggest that freedom
and responsibility are inseparable pillars of a sustainable society, which requires an awareness
of the consequences of our actions. This concept is applicable in various fields such as politics,
interpersonal relations and ethical decision-making, and maintaining this balance is the key to

harmonious coexistence.

Keywords: psychology, freedom, will, philosophy, knowledge.
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Uvod

Problematika l'udskej slobody predstavuje jednu z klucovych tém filozofického
badania, ktord od starovekych obdobi po stcasnost’ prechddza naprie¢ réznymi etapami
a paradigmatickymi zmenami vo filozofickom mysleni. Otazka, do akej miery je ¢lovek
slobodny, alebo ¢i je sloboda vobec mozna, sa stala predmetom systematickych tvah, ktoré
viedli k formovaniu dvoch zékladnych filozofickych smerov: determinizmu a indeterminizmu.

Deterministicky pristup je zalozeny na presvedCeni o univerzalnej kauzalite
a nevyhnutnosti, ktora je imanentna prirodnym aj socialnym procesom. Tento nazor implikuje,
ze sloboda cloveka, ak vobec existuje, je minimalizovana a podriadend vonkajSim
determinantdm. Naproti tomu indeterministicky pristup predpokladd moznost ¢iastocnej
autondmie 'udského subjektu, uznavajuc existenciu slobodného rozhodovania a konania, ktoré
nie je plne determinované externymi faktormi (Kiczko et al., 1993).

Oba tieto filozofické prudy predstavujii fundamentalne reflexie otazky l'udskej slobody,
pricom determinizmus zdorazituje nevyhnutnost’ zadkonitosti, zatial’ ¢o indeterminizmus otvéra
priestor pre konceptualizaciu individualnej vol'by.

Problematika l'udskej slobody, hoci je ¢asto vnimand primarne ako filozoficky koncept,
ma vyrazné implikacie v rdznych oblastiach spolo€enského a pravneho zivota. Otazka slobody
Cloveka presahuje ramec abstraktnych uvah a stava sa kIicovym aspektom legislativnych,
etickych a psychologickych analyz. V pravnej teorii a praxi sa predpoklada, ze zdravy a dospely
jedinec disponuje autondmiou, €iZze schopnostou nezavislého rozhodovania a slobodného
konania. Tento predpoklad tvori zdklad pre chapanie trestnopravnej zodpovednosti, ktora je
neoddelitel'ne spojena s principom l'udskej slobody.

Z trestnopravneho hl'adiska sloboda jedinca determinuje jeho zodpovednost’ za vlastné
¢iny. Platné pravne normy predpokladaju, Ze kazdy dospely jedinec, ktory je fyzicky a mentalne
zdravy, ma schopnost’ rozpoznat spolocensky akceptovatelné spravanie od spravania
protispolo¢enského, a =zarovenr je schopny svoje spravanie ovladdat. Tento koncept
zodpovednosti je vSak podmieneny existenciou plnych rozpoznavacich a ovladacich
schopnosti. V pripade absencie jednej alebo oboch tychto schopnosti, ktora je podlozena
diagnézou relevantnej dusevnej poruchy, méze dojst’ k vyluceniu trestnopravnej zodpovednosti
(Heretik, 2004).

Rozpoznévacie schopnosti zahfiaji schopnost’ jedinca uvedomit’ si podstatu, dosledky
a spolocensky vyznam svojho konania. Ak jedinec nie je schopny chapat, Ze jeho ¢in je
nezékonny alebo protispolocensky, neméze byt povazovany za trestnopravne zodpovedného.

Na druhej strane, ovladacie schopnosti sa vzt'ahujii na schopnost’ jedinca kontrolovat’ svoje
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spravanie v sulade s normami a zdkonmi. Strata ovladacich schopnosti moze nastat’ v dosledku
psychotického stavu, zavaznej emocnej poruchy alebo inych patologickych stavov, ktoré
znemoznuju kontrolu impulzov.

Z pravneho pohladu vSak postacuje, ak je absencia preukazana v jednej z uvedenych
schopnosti, aby doSlo k vyluceniu trestnopravnej zodpovednosti. Tato zasada ma silné
ukotvenie v tedrii prava a psycholédgie, kde je nevyhnutné exaktne diagnostikovat’ psychicky
stav jedinca a ur¢it’ mieru jeho schopnosti konat’ slobodne a zodpovedne.

Dolezité je podotknut’, ze otdzka slobody a zodpovednosti ma aj SirSi kontext, ktory
zahtna etické, filozofické a socidlne dimenzie. Kym filozofia kladie déraz na konceptualne
a ontologické aspekty slobody, pravo a psycholdgia sa sustredia na jej praktické prejavy, najma
v kontexte spravodlivosti, ochrany spolo¢nosti a dodrziavania prav jednotlivca. V tomto ohl'ade
je potrebné chapat’ slobodu ako multidisciplindrny koncept, ktory si vyzaduje komplexnu
analyzu nielen z pravneho, ale aj z psychologického a etického pohl'adu.

V psychologii predstavuje otazka determinantov 'udskej individuality a spravania jednu
z kl'acovych tém, ktora bola historicky rieSena prostrednictvom diskurzu medzi hereditaristami,
presadzujicimi primarny vyznam genetickych faktorov, a environmentalistami, zdoraznuji-
cimi dominantny vplyv prostredia. Tento spor, ktory pretrvava uz celé desatrocia, sa postupne
ukazuje ako redukcionisticky a neadekvatny, ked’Ze ani jeden z tychto pristupov nie je mozné
absolutizovat. Kovac (2007) upozoriuje na fakt, Ze snaha o kvantifikaciu relativneho vplyvu
dedi¢nosti a prostredia je iluzérna a neodraza komplexnt povahu ¢loveka.

Tento dualisticky rdmec nepostacuje na vysvetlenie celej Sirky determinantov, ktoré
formuju psychiku a spravanie ¢loveka. Podl'a Damidna Kovéaca (2007) do tejto dlhodobe;j
debaty vstupuje faktor psychickej reality jedinca, ktory predstavuje unikdtne a dynamické
usporiadanie psychického Zivota kazdého jednotlivca. Psychicka realita ¢loveka sa vyznacuje
neustdlou interakciou medzi vnutornymi determinantmi (genetickymi predispoziciami)
a vonkajSimi vplyvmi (prostredim). Toto obojstranné posobenie znamena, Ze ¢lovek nie je len
pasivhym prijimatel'om environmentalnych a genetickych vplyvov, ktoré ho formuju, ale

naopak, aktivne ich reguluje a pretvara.

Psychicka realita

Pod pojmom psychicka realita je potrebné chapat’ individualne Struktirovany psychicky
systém, ktory zahfiia komplexné procesy ako vnimanie, myslenie, emocie, motivacie a seba-
uvedomenie. Tento systém ma schopnost’ nielen reagovat’ na vonkajSie podnety, ale aj aktivne

modifikovat’ podmienky, v ktorych sa jedinec nachadza, ¢im vnasa do diskusie o determinizme
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novy rozmer. Kovac (2007) zdoraziiuje, Ze psychicka realita umoziuje aktivnu samoregulaciu
a autonomiu v spravani, ¢im presahuje jednoduchu dichotémiu "dedicnost’ verzus prostredie".

Dolezitym aspektom tejto problematiky je aj interakény model, ktory predpoklada, ze
genetické predispozicie jedinca mézu ovplyviiovat’ sposob, akym vnima a interpretuje svoje
prostredie, zatial' Co environmentéalne faktory mozu spdtne ovplyvnit expresiu genetickych
predispozicii. Tento model podporuje koncept epigenetiky, ktora skima, ako vonkajSie
podmienky mdézu menit’ génovu expresiu bez zmeny samotnej DNA sekvencie.

V psychologickom kontexte teda nemozno deterministické faktory chéapat’ izolovane,
ale skor ako sucast’ komplexného systému, v ktorom sa jednotlivé faktory vzajomne ovplyviuju
a prelinaju. Tento systémovy pohlad zdoraziiuje vyznam integracie biologickych, socialnych
a psychologickych faktorov do celistvého modelu l'udskej individuality. Vysledkom je, ze
clovek nie je len pasivnym produktom biologickych a environmentélnych determinantov, ale
aktivnym subjektom, ktory tieto vplyvy dynamicky spoluvytvara a transformuje.

Regulécia psychiky c¢loveka, ktora zahffia jeho schopnost’ ovplyviiovat' a formovat
vonkajsie i vnutorné determinanty, je uzko spita s funkciou Ja, egom, volou, autondmiou
a celkovou Struktirou osobnosti. Tento proces predstavuje komplexny fenomén, v ktorom sa
jedinec neustdle nachadza v dynamickej interakcii s genetickymi predispoziciami
a environmentalnymi faktormi. KI'icovou charakteristikou tohto fenoménu je jeho obojsmerné
posobenie — ¢lovek je nielen formovany vplyvmi, ktoré na neho pdsobia, ale zaroven tieto
vplyvy aktivne modifikuje, pretvéara a reguluje.

Zasadnym momentom Vv tejto regulacii je, Ze zmeny psychiky, ktoré st vyvolané
genetickymi alebo environmentalnymi faktormi, neprebiehaju vylu¢ne v sulade so smerom ich
posobenia. V mnohych pripadoch sa tieto zmeny realizuju aj opacne, teda proti dominantnému
smeru tychto vplyvov. To znamen4, Ze ¢lovek sa nestava nevyhnutne tym, kym by sa ,,musel*
stat’ na zaklade genetickych predpokladov alebo environmentdlnych podmienok. Miera
odolnosti alebo poddéavania sa voci tymto determinantdm je do znacnej miery regulovana
psychickou realitou jedinca, ktora predstavuje jedine¢ny systém aktivneho prezivania, reflexie

a reakcie na okolité podnety.

Psychologia versus sloboda ¢loveka

Psychicka realita ako dynamicky a interaktivny systém zahfiia schopnost’ integrovat’
vnatorné (napr. genetické predispozicie) a vonkajSie (napr. socialne podmienky) faktory do
Specifického ramca, ktory umoznuje jedincovi nielen adaptaciu na tieto vplyvy, ale aj ich

aktivne prekondvanie ¢i modifikaciu. Tato schopnost je fundamentdlnym zékladom pre
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chapanie slobody v psychologickom kontexte. Slobodu by sme teda nemali vnimat’ ako
absolutnu nezavislost’ od vonkajsich ¢i vntitornych determinécii, ale skor ako kapacitu ¢loveka
aktivne regulovat, modifikovat a smerovat’ tieto vplyvy tak, aby zodpovedali jeho
individualnym ciel'om, hodnotdm a preferenciam.

Vedecky pohlad na slobodu ¢loveka v psychologii preto zahfiia komplexny proces
dynamickej interakcie medzi determinantami a autonémnym subjektom. Tento proces
zdoraziuje, ze Clovek nie je pasivnym prijimatelom genetickych ¢i environmentéalnych sil, ale
aktivnym tvorcom svojho vlastného psychického a osobnostného vyvoja. Z tohto hl'adiska je
regulacia determinantov prostrednictvom psychickej reality jadrom psychologického konceptu
slobody, pri¢om tento koncept predstavuje syntézu biologickych, socidlnych a psychologickych
faktorov v rdmci individualneho kontextu.

Balcar (1998) postuloval, Ze samotny akt slobody nema ziadnu inherentni hodnotu,
pokial’ nie je realizovany prostrednictvom konkrétneho obsahu. Hodnota slobody sa generuje
az v momente jej manifestacie v podobe Specifickej volby alebo rozhodnutia, ktoré su
zakotvené v konkrétnom kontexte. Abstraktné vnimanie slobody ako neurcitého psychického
stavu, ktory nie je spity s konkrétnym obsahom, podla Balcara predstavuje skresleny
anevhodny vztah k pojmom slobody a neslobody. Sloboda, chapana len ako deklarativny alebo
subjektivny stav, bez prepojenia na realnu c¢innost, straca svoju ontologicki podstatu
i prakticku hodnotu.

Problematika slobody je v psychologickej vede natol'ko vyznamnd, Ze jej nemozno
uniknit’ — a to bez ohl'adu na to, ¢i ju psychologické paradigmy akceptuju alebo odmietaju.
Fenomén slobody nachadza svoje miesto v roznych teoretickych smeroch, pricom sa objavuje
ako v holistickych, tak aj v redukcionistickych pristupoch. Holistické teorie, ako logoterapia,
humanistickd a existencialistickd psychologia, zdoraziuji primarnu dolezitost’ slobody vo
vyvine ¢loveka a v hl'adani zmyslu jeho existencie. Na druhej strane, redukcionistické pristupy,
ako radikélny behaviorizmus, psychoanalyza alebo evolu¢na psychologia, bud’ slobodu
konceptualizuji ako irelevantnt, alebo ju redukuji na biologické a environmentalne
determinanty (Lukasové, 2009; Hall, & Lindzey, 1997; Hartl, & Hartlova, 2010).

Napriek vyraznému pokroku v psychologickom skiimani slobody vSak Balcar (2003)
poukazuje na epistemologické a metodologické limity sucasnej psychologie. Ako empiricka
a exaktnd disciplina nie je psycholdgia plne vybavena na to, aby zachytila a analyzovala
fenomén slobody v celej jeho komplexnosti. Sloboda vystupuje ako jav, ktory presahuje
tradiéné¢ empirické ramce, ¢im predstavuje vyzvu pre psychologicki vedu. Tento fakt ale

neznamena, Ze psycholdgia by mala od tejto témy ustupit’. Naopak, interdisciplinarny pristup,
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ktory zahfna filozofické, fenomenologické a existencidlne perspektivy, moze poskytnut
dolezité doplnenie k striktne vedeckym pristupom.

Z tohto pohl'adu je slobodu mozné chapat’ ako multifaktorovy fenomén, ktory zahfna
interakciu biologickych, psychologickych a socidlnych determinantov. Takéto chapanie
slobody vyzaduje nielen empirické skumanie, ale aj hlbSie zamyslenie nad jej filozofickym
a ontologickym rozmerom. Tymto sposobom je mozné lepSie pochopit, ako sloboda
ovplyviiuje l'udské rozhodovanie, autondémiu a zodpovednost, ¢im sa stdva integralnou
sucastou psychologickej teorie a praxe.

Systematicka analyza fenoménu l'udskej slobody si vyzaduje hlbSie preskiimanie jej
mnohovrstevnej povahy, ktorda je neoddelitelne spédtd s bio-psycho-socio-duchovnymi
determinantmi existencie jednotlivca (Kova¢, 2007). Tento multidimenzionalny pristup
poskytuje moznost’ prekonat’ tradicny redukcionisticky pohl'ad na slobodu ¢loveka, ktory je
Casto obmedzeny na dichotomické ponimanie v podobe opozicie ,,slobodny — neslobodny*.
Naopak, umoziuje rozvinit komplexné chépanie slobody ako spektra, ktoré zahfiia rozne
oblasti zivota jedinca, pricom kazdd z tychto oblasti méze vykazovat variabilni mieru
slobodného konania a rozhodovania.

V tomto kontexte je vedomie klI'icovym faktorom, ktory reflektuje rdzne Girovne procesu
oslobodzovania. Tento proces mozno chapat’ ako dynamickd snahu jednotlivca smerujicu
k realizacii a maximalizacii svojho vnutorného potencialu. Proces oslobodzovania nie je
jednorozmerny, ale zahfia viacero Urovni a dimenzii, ktoré si hlboko zakotvené v interakcii
biologickych, psychologickych, socidlnych a duchovnych aspektov I'udskej existencie.

Na zédklad¢ teoretickych pristupov Schneidera a Maya (2004, 143-145) je mozné
konceptualizovat’ slobodu z hl'adiska Siestich dimenzii, ktoré reprezentuji ro6zne aspekty
Pudskej sktisenosti a vedomia. Tieto dimenzie slobody sl navzdjom prepojené a vytvaraju
komplexnu Strukturu, ktord odraZa integralne prepojenie medzi individuadlnymi schopnost'ami
a vonkajSimi podmienkami. Systematické skiimanie tychto dimenzii poskytuje sofistikované
nastroje na analyzu miery slobody v r6znych oblastiach T'udského bytia, priCom zéaroven
odhal'uje prepojenie medzi individudlnou autonémiou a spolocenskymi determinaciami.

Proces oslobodzovania sa tak javi ako nepretrzity a mnohorozmerny fenomén, ktory
predstavuje zékladny aspekt I'udskej existencie a neoddelitelne suvisi s cielom dosahovania
autentického sebarealizatného potencialu. Tato perspektiva umoZiluje nielen pochopenie
slobody vo filozofickom a psychologickom kontexte, ale otvdra aj priestor na d’alsi

interdisciplinarny vyskum v tejto oblasti.
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Sest’ dimenzii slobody podPa Schneidera a Maya

Fyziologicka sloboda predstavuje fundamentdlnu dimenziu slobody, ktord je
podmienena biologickou vybavou jedinca, jeho genetickymi predispoziciami a fyzickymi
dispoziciami. Tato uroven zahfiia faktory, ako st metabolické procesy, funkéné schopnosti
organovych systémov, kvalita stravy a fyzickd aktivita. Rovnako je ovplyvnena externymi
faktormi, ako st chemické latky, toxiny ¢i farmakologické intervenéné mechanizmy, ktoré
modzu modulovat’ biochemické procesy v organizme. Fyziologickd sloboda je limitovana
prirodzenymi hranicami dedi¢nych faktorov, no zaroven obsahuje potencidl rozvoja
prostrednictvom optimalizacie zivotného $tylu, prevencie chordb a podpory fyzického zdravia.

Environmentalna sloboda sa vzt'ahuje na individualnu schopnost’ adaptacie a interakcie
so socidlnym a fyzikdlnym prostredim. Prostrednictvom procesov klasického a operacného
podmietiovania st jedinci schopni reagovat’ na podmienené a nepodmienené stimuly, ¢im sa
modifikuje ich spravanie. Této Groven zahfia pozitivne a negativne posiliiovanie, ktoré moze
byt vyuzité na formovanie a kontrolu vzorcov spravania. Environmentalna sloboda predstavuje
dynamicki rovnovdhu medzi schopnostou jedinca prispdsobit’ sa environmentalnym
podmienkam a jeho mozZnostami ovplyviiovat' tieto podmienky prostrednictvom ucenia
a behavioralnej modifikacie.

Kognitivna sloboda vychadza z epistemologickych principov racionality a logiky, ktoré
tvoria zaklad kritického a adaptivneho myslenia. Tato Groven umoziuje jedincovi analyzovat’
a prehodnocovat’ maladaptivne kognitivne schémy, akymi su iraciondlne presvedcenia, chyby
v rozhodovani ¢i kognitivne skreslenia. Oslobodenie na kognitivnej Urovni spociva
v schopnosti internalizovat’ racionalne vzorce myslenia prostrednictvom technik, ako su
kognitivna reStrukturalizacia, pozitivna vizualizdcia, preramcovanie, zastavenie ruSivych
myslienkovych procesov alebo riadend introspekcia. T4to dimenzia slobody je kriticky dolezita
pre efektivny manaZment psychologickych vyziev a adaptaciu na meniace sa podmienky.

Psychosexudlna sloboda je uzko spita s reguldciou zakladnych pudovych instinktov
a ich integraciou do vedomej psychiky jednotlivca. Tato dimenzia slobody zahfiia proces
spracovania a pochopenia sexualno-agresivnych aspektov minulosti, ktoré mézu ovplyviovat
aktualne emociondlne a behaviordlne vzorce. Psychosexudlna rovnovaha je nevyhnutnd na
minimalizéaciu pocitov viny, ktoré by mohli naruSovat’ ego jedinca. Oslobodenie na tejto Grovni
spociva v schopnosti uspokojovat’ zdkladné inStinkty sposobom, ktory je v stilade so socidlnymi
normami a individudlnymi hodnotami, priCom sa zabraniuje excesu v podobe kompulzivneho

spravania alebo represie.
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Interpersonalna sloboda reprezentuje schopnost’ jednotlivca regulovat’ svoje vztahy
s ostatnymi v kontexte emociondlneho priputania a separacie. KI'acovym aspektom tejto
dimenzie je rovnovaha medzi autondmiou a interpersonalnou zavislostou, ktord umoziuje
jedincovi napliat’ svoje potreby po citoch, starostlivosti, podpore a uznani, zaroveii vsak
zachovavat’ svoju individualitu. Interpersonalna sloboda zahfna schopnost’ jedinca reflektovat’
svoje vztahy a zvladat’ frustracie plynice z nenaplnenia interpersondlnych ocakavani. Tato
dimenzia presahuje psychosexudlnu Groven tym, ze zdoraziuje vyznam socidlnych interakcii
a emocionalnych vézieb v kontexte osobného rozvoja.

Zazitkova sloboda predstavuje integrativnu uroven, ktora spaja vsetky predchadzajtce
dimenzie do jednotného celku. Tato najvysSia forma slobody zahffia schopnost’ jedinca
autenticky prezivat' svoje bytie, pricom zdoraziiuje vyznam emocionalnych zazitkov a ich
expresie prostrednictvom umeleckych diel, literarnych nardzok ¢i metaforického vyjadrenia.
Zazitkova sloboda zahffia hlboké uvedomenie celistvosti vlastnej existencie a umoziuje
jedincovi dosiahnut harmoéniu medzi biologickymi, psychologickymi, socidlnymi
a duchovnymi aspektmi svojho zivota.

Z uvedeného systematického pristupu k analyze slobody vyplyva, Ze sloboda ¢loveka
nie je izolovand entita, ale multidimenziondlny fenomén, ktory je vysledkom komplexnej
interakcie medzi bio-psycho-socio-duchovnymi determinantmi. Iba integraciou tychto dimenzii
je mozné dospiet’ k holistickému a produktivnemu pochopeniu l'udskej slobody, pri¢om tento
pristup ponuka Siroky potencial pre interdisciplinarny vyskum a aplikaciu vo vedeckych

a praktickych oblastiach.

Zaver

Sloboda v kazdodennom zivote predstavuje fundamentalny princip, ktory formuje
nielen individudlnu identitu, ale aj socialne interakcie a kolektivne fungovanie spolo¢nosti. Tato
sloboda vsak nie je izolovanym ¢i neobmedzenym fenoménom, ale vZdy sa stretdva s aspektom
zodpovednosti, ktory urcuje jej hranice a definiciu v praktickom kontexte. Autenticka sloboda,
ktord je realizovand prostrednictvom vedomych rozhodnuti, neexistuje v oddeleni od zodpo-
vednosti, ale skor je iou neoddelite'ne podmienena.

V kazdodennom Zivote sloboda umoziuje jedincovi autonomne konat’, reflektovat
svoje hodnoty a naplhat’ svoje osobné ciele, no zaroveii si vyzaduje schopnost’ re$pektovat
prava a slobody ostatnych, ako aj etick¢ a pravne normy. Tento vzt'ah medzi slobodou
a zodpovednostou je zdkladom pre udrZanie socialnej harmoénie a individualneho naplnenia.

Sloboda bez zodpovednosti vedie k chaosu alebo k ignorovaniu dosledkov vlastnych ¢inov,
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zatial' ¢o priliSnd zodpovednost’ bez dostatocnej slobody moze jedinca obmedzovat’ a viest’
k pocitom neslobody ¢i odcudzenia.

Z hladiska interdisciplinarneho vyskumu je preto pri skimani slobody potrebné
zdoraznit’ nielen jej filozofické a psychologické aspekty, ale aj jej praktické ddsledky
v kazdodennej realite. V konec¢nom dosledku je sloboda nielen pravom, ale aj zodpovednostou,
ktord si vyzaduje neustilu reflexiu a vedomé rozhodnutia v prospech individudlneho aj
kolektivneho dobra. Tento princip, ked sloboda stretdva zodpovednost, je zdkladom pre

harmonicky zivot jednotlivca 1 spolo¢nosti.
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Hodnota lidského Zivota v kontextu filosoficko-transcendentniho chapani

se zvlaS§tnim dirazem na Abrahama Joshuy Heschela a Jana Sokola

The Value of Human Life in the Context of Philosophical-transcendental
Understanding with Special Emphasis
on Abraham Joshua Heschel and Jan Sokol

Martin Davidek, Lukas Hrabanek & Mariana Hamarova

Abstrakt

Téma hodnoty lidského Zivota se nachédzi na priseCiku filosofie, teologie a etiky. Studie
srovnava pojeti této hodnoty u Abrahama J. Heschela a Jana Sokola, dvou myslitell, ktefi se —
kazdy ze své tradice — vénuji hlubokému rozboru lidské existence. Heschel chape lidsky zivot
jako svaty, protoze je darem od Boha a ¢loveka jako partnera Boha v dé€jinach; jeho hodnota je
dana shidry, je absolutni a nezruSitelnd. Sokol naopak vychazi z fenomenologické
a existencidln¢ orientované filosofie — hodnotu ¢lovéka zakladd ve svobodé¢, odpoveédnosti
a schopnosti vnimat a uskuteétiovat dobro. Zivot je podle ngj dar, ktery si nikdo nedal sam,
a jeho hodnota se projevuje a potvrzuje v odpovédném jednani. Piestoze Heschel mluvi
jazykem naboZenské ucty a Sokol jazykem filosofické reflexe, oba dochazeji k presvédcenti, Ze
lidsky zivot pifesahuje Cisté biologické a utilitarni pojeti, a vyzaduje Uctu, odpoveédnost

a duchovni otevienost.

Kli¢ova slova: clovek, Bih, hodnoty, zivot, filosofie, teologie.

Abstract

The topic of the value of human life is at the intersection of philosophy, theology and ethics.
The study compares the concept of this value in Abraham J. Heschel and Jan Sokol, two thinkers
who — each from their own tradition — devote themselves to a deep analysis of human existence.
Heschel understands human life as sacred because it is a gift from God, and man as God's
partner in history; his value is given from above, is absolute and inviolable. Sokol, on the other
hand, draws on a phenomenological and existentially oriented philosophy — he bases the value
of a person on freedom, responsibility and the ability to perceive and realize goodness.

According to him, life is a gift that no one gives to themselves, and its value is manifested and
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confirmed in responsible action. Although Heschel speaks the language of religious reverence
and Sokol the language of philosophical reflection, both come to the conclusion that human life
transcends purely biological and utilitarian concepts and requires respect, responsibility, and

spiritual openness.
Keywords: man, God, values, life, philosophy, theology.

Uvod
témattim filosofického a teologického pojednéni. Co €ini lidsky zivot cennym? Je jeho hodnota
vrozena, dané zvenci, nebo se teprve uskuteciiuje skrze svobodu a odpovédnost? V dobé¢, kdy
je ¢lovék Casto redukovan na biologicky organizmus, ekonomickou jednotku ¢i uzivatele
technologii, zlistava potieba hlubsi reflexe lidské diistojnosti a smyslu existence naléhava.

Tato prace se zamétuje na srovnani dvou vyraznych piistupi k této otazce: zidovského
myslitele a prorockého teologa Abrahama Joshuy Heschela a ¢eského filosofa a publicisty Jana
Sokola. Oba se — kazdy svym zptisobem — snazi uchopit lidsky zivot jako skute¢nost ptesahujici
Cisté materialni rdmec. Heschel chape cloveéka jako obraz Bozi a partnera v d€jinach, jehoz
Zivot je svaty skrze BoZi pfitomnost. Sokol naproti tomu klade diiraz na svobodu, odpovédnost
a darovanost zivota, pfi¢emz vychazi z fenomenologické tradice a kiestansky inspirované
antropologie.

Cilem textu je ukazat, Ze ptes rozdilny jazyk — teologicky u Heschela a filosoficko-
eticky u Sokola — vedou oba pfistupy k obdobnému zavéru: lidsky Zivot ma hodnotu, ktera

vyZzaduje veliky respekt a otevienost k tomu, co nas bezkonkurenc¢né presahuje.

1. Abraham Joshua Heschel: Clovék jako odpovéd’ na tajemstvi

Abraham Joshua Heschel (1907-1972), Zidovsky teolog. rabin a filosof 20. stoleti,
zasazuje hodnotu lidského Zivota do ramce transcendence a nabozenské tucty k tajemstvi.
Heschel klade diiraz na to, Ze lidsky zivot ma hodnotu ne kvili tomu, co dokaze, ale proto, ze
je schopen vnimani svatosti a odpovédi na Bozi vyzvu. Zékladem nabozenské zkuSenosti je iZas
nad existencialnosti Boha a potazmo ¢loveka a potazmo Boha. Hodnota Zivota nespociva
v moci, ale v citlivosti pro tajemstvi a otevienosti viici svatému. Clovék méa hodnotu, protoZe je
stvofen k Bozimu obrazu a je adresatem Boziho osloveni. Zivot je zjevenim Boziho timysiu,

které se déje uprostied nas a neni to pouhym mistem nahody (Heschel, 2018; Zelizer, 2022).
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2. Jan Sokol: Zivot jako dar a iikol

Jan Sokol (1936-2021), ¢esky filosof, teolog a publicista, pfistupuje k hodnoté lidského
zivota ze spojeni fenomenologie, kiestanstvi a existencialni odpovédnosti. Clovék Zivot
nepfijima jako vlastnictvi, ale jako néco svéreného, co ma smysl jen tehdy, kdyz je zito
s odpovédnosti nejen vici sobé. Hodnota Zivota roste s tim, jak Cloveék zije v pravde a ve vztahu
k druhému. Zivot neni uzaviena entita, ale otevienost viici svétu a Bohu. Podle Sokola je &lovék
bytosti ,,pfesahujici® — nejen biologicky, ale duchovné. Transcendence se projevuje ve svédomi,
schopnosti hledat pravdu a tvorit hodnoty. Hodnota lidského zivota neni métitelna, ale zaklada
se na schopnosti prijmout zodpovednost, vnimat dobro projevujici se v pravdu a Zit z nich

(Sokol, 2007).

3. Srovnani Heschel versus Sokol

3.1 Ontologicky zdklad hodnoty Zivota

Heschel: Clovék ma hodnotu, protoZe je stvoien k Bozimu obrazu a je Bozim partnerem
v déjindach. Hodnota je dana shiry — je predpokladem existence. Nejde o hodnotu vytvorenou
konsenzem, pravem nebo kulturou — je to predpoklad, ktery ptredchézi kazdé lidské rozhodnuti.
Tato hodnota je zakotvena ve svatosti zivota jako takového — protoze Blh ,,vdechl ¢loveku
Zivot®, Zivot sam je zazrak a zavazek. Zivot je posvdtny, protoze v ném je ptitomno tajemstvi
Bozi ville. Zivot je posvatny, protoze v ném je piitomno tajemstvi Bozi viile — neni jen fyzickou
vnimavy vici posvatnu,* protoZe prave tato vnimavost tvoii jadro lidské existence. ,,Pfedméty
povazované za posvatné mohou byt v riznych zemich rizné, ale vnimavost vic¢i posvatnu je
univerzalni* (Heschel, 2017, 43).

Sokol: Clovék ma hodnotu, protoze je bytosti svobodnou a odpovédnou, obdatenou
schopnosti vnimat pravdu, dobro a jednat. Hodnota je zaroven prijimana i uskuteciioviana skrze
svobodu a jednani. Zivot je dar, ktery si nikdo nedal sim — ma hodnotu, protoZe je svéfen
a oc¢ekava odpovéd’. Neni to jen fixni kvalita (,,clov€k ma hodnotu*), ale 1 tkol — tuto hodnotu

je tieba naplnovat a potvrzovat zivotem své “vlastni tvare (Sokol, 2014).

3.2 Transcendence a lidské byti

Heschel: Transcendence je osobni — Biih je aktivni, pfitomny, volajici. V Heschelové
pojeti je Biih ten, kdo oslovuje ¢lovéka a tudiZ neni pasivni. Bozi pfitomnost je v d&inach
(d&jinna smlouva s Izraelem), ale i v tichu kazdodennosti. Clovék odpovida Zivotem, ne jen

virou. Zaroven odpovida na vyzvu Boha — Zit znamena byt svedkem svatého. KliCovy motiv
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u Heschela je svatost, ktera je pfitomna ve svété, ale je tieba ji rozpoznat. Zivot se stava
svédectvim v troji dimenzi kazdého z nas — eticky, existencialné a duchovné. Transcendence se
projevuje skrze zazrak kazdodennosti, udiv a modlitbu. Heschel Casto hovofi o ,,zazraku
prostoty*, schopnosti zastavit se a zasnout. Udiv je za¢atkem viry i filosofie. Modlitba neni jen
prosba, ale dialog s osobnim transcendentnem ,,se smyslem pro nevyslovné. Je potvrzenim je
imperativ bazné, univerzalni odpovéd’, kterou zakousime ne proto, ze po tom touzime, ale proto,
Ze jsme omraceni a nemuzeme se branit narazu vzneSeného. Je to smysl zahaleny tajemstvim®
(Heschel, 2017, 63).

Sokol: Transcendence je ptitomna jako otevieny horizont, k némuz je ¢lovék obracen
skrze vedomi, svedomi a vztahy. Sokol chape transcendentno jako polohu smyslu, pravdy
a dobra, ke které je ¢lovek ontologicky otevien, nikoli nutné jako personalni Buh. Lze srovnat
s Jaspersovym pojetim ,,obklopujicich skutecnosti* (Umgreifende) — ¢lovek se k transcendenci
vztahuje skrze své otazky a otevienost. U ceského filozofa je diraz poloZen na svédomi
a odpovédnost jako zakladni rysy lidstvi — neexistuji bez vztahu ke ,,smyslu®, ktery ¢lovéka
presahuje. Clovék Zije naplno, pokud prijimd odpovédnost, komunikuje a tvori smysl. Sokol
Casto zdiraziuje, Ze smysl neni dan ,,zvenku®, ale rodi se v lidském ¢inu — piijeti odpovédnosti,
komunikace, tvofeni (viz jeho pojeti ¢lovéka jako ,bytosti ve vztahu*).! Transcendence je
zakousena v meznich situacich, v otdazkach po smyslu, ve vztahu k druhému a svétu. Otazky po
smyslu, pravdé, hodnoté¢ nemohou byt zodpovézeny Cist¢ védecky — Clovék existuje, jako

neustala otazka (Sokol, 2008).

3.3 Jazyk hodnot

Heschel: Hodnota je vyjadfena jazykem ndbozenského uzasu, vznesSenosti, svatosti.
Siln€ metaforicky jazyk — pfitomnost Boha jako tajemstvi a vyzva. Heschel neargumentuje
abstraktné ani analyticky — misto toho mluvi jazykem tUcty, vzneSenosti a posvatna. Hodnotu
¢lovéka neodvozuje z vykonu, distojnosti nebo autonomie, ale z toho, Ze je ¢lovék obrazem
Bozim a ucastni se tajemstvi svatosti (Heschel, 2024).

Sokol: Hodnota je formulovéana v pojmech etické odpovédnosti, darovanosti a svobody.
Filosoficko-fenomenologicky jazyk — diiraz na popis zkuSenosti lidského byti a jeho

otevienosti. Hodnota Clovéka nespociva v moci, ale v tom, ze je schopen svobodné odpovidat,

! Por. ,,Némecky sociolog Niklas Luhmann je vSak pfesvédéen, Ze sou¢asna spole€nost je ve své podstaté pravé
souhrnem nebo sjednocenim takovych “komunikaci vSech svych ptislusniki. Jesté presnéji tvoti spolecnost prave
ti, ktefi mezi sebou intenzivné komunikuji ¢ili — fe¢eno s Karlem Polackem — “my, co spolu mluvime*. Spole¢nost
podle Luhmanna kon¢i tam, kde na misto komunikaci nastupuji udalosti jiného druhu — naptiklad nasilné. Je to

vvvvv

2016b, 87).
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rozhodovat, tvotit smysl. Svoboda je zaroven vyzvou — ¢loveék je vrzen do svéta, ale neni v ném
hotovy. Klade si s Imannuelem Kantem neustalou otazku: Co je ¢lovek? Némecky filozof ji
nasledné rozvadi do tiech slavnych otazek: ,,Co mohu védét, jak mam zit a v co mohu doufat?*

(Sokol, 2016b, 572)

3.4 NabozZenstvi a etika (moralka)

Heschel: Néabozenstvi je zakladni orientaci Zivota — nelze oddé¢lit viru a moralku.
U Heschela je vira ptfirozenou odpovédi na Bozi pritomnost ve svété — nabozenstvi neni soubor
pravidel, ale ziva zkuSenost svatého, kterd formuje cely zivotni smér ¢lovéka. Pro Heschela je
nabozenstvi integralni soucasti lidské existence — neni oddélitelné od kazdodenniho Zivota
(Heschel, 2023). Etika je odpovédi na Bozi pfitomnost — konani dobra je duchovni odpovéd'.
Pro Heschela je kazdy moralni ¢in zaroven teologicky — ¢lovek jedna dobfte, protoze se nachazi
,v Bozi blizkosti* Heschel hovoii o ,,moralni citlivosti®, kterd vznika z vnimani svatého, kdyz
dava zcela konkrétni odpovéd: ,,Mezi Bohem a clovékem neni zadny konflikt, Zadné
nepiatelstvi mezi duchem a t&lem, zadny klin vrazeny mezi posvatné a sekularni. Clovék
neexistuje oddélend od Boha. Lidské je hranici bozského. Zivot plyne v blizkosti svatého a tato
blizkost dodava existenci nejvyssi smysl. Svym vztahem k bezprosttednimu se dotykdme toho
nejvzdalengjsiho.” (Heschel, 2024, 193).

Sokol: Kirestansky pohled je vychodiskem, ale Sokol pracuje i se sekuldarne
srozumitelnymi argumenty (inspirace R. Guardinim, E. Lévinasem aj.). Jeho kiest'anska vira je
zjevné hlubokd a formativni, ale jeho filosofické psani zlstava oteviené, dialogické
a srozumitelné i sekuldrné. Nejde o apologetiku, ale o existencidlné odpovédnou reflexi
¢lovéka, svéta a smyslu. Etiku chape, jak Zit ,,pravdivé — prijimat druhé a byt prijat> Hodnota

zivota vyplyva z odpoveédnosti k druhému (Sokol, 2014).

3.5 Smysl a smrt
Heschel: Smrt je pfechod, ne konec — Zivot piesahuje biologickou smrt. Clovék neni jen
fyzicka bytost — je nositelem duchovni odpovédnosti a vztahu, a ten smrti nekonc¢i. Timto se

Heschel priblizuje Zidovské tradici viry v nesmrtelnost duse, ale vzdy s diirazem na Bozi

w7

2 Por. ,,Jest€ zajimavéjsi je etika, v niZ stoji na prvnim misté& zavazek vici budoucimu, coZ je zpravidla také zavazek
pied druhym a pted druhymi. Mezi ptedni ctnosti takové etiky patii jist€¢ vérnost a mezi jeji prostiedky slib. Tim
Clovek zde a nyni vaze své budouci jednani a nabizi tento sviij zdvazek druhym, aby se na né moli spolehnout a o
né opfit. Je-1i tedy vlastnim cilem etiky pravidel uleh¢it mé vlastni rozhodovani, stara se etika odpovédnosti spi§
o to, jak bych mohl usnadnit Zivot tém druhym. Mé rozhodovani zlstane pln€¢ v mych rukou, bude vSak vedeno
védomim, Ze je dusledky dopadnou i na druhé — a o ty jde predevsim. Zavazek, ktery vici nim pfijmu, jim dovoli
Cast jejich starosti vlastn€ prenést na mne, kdezto ja sdm mohu ocekéavat podobnou protisluzbu i od nich* (Sokol
& Pinc, 2003, 24-25).
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veérnost, nikoli automatismus (Heschel, 2023). Heschel také uvazuje v ramci prorockého
a biblického pojeti eschatologie — svét ma smérovat k naplnéni, nikoli k destrukci. Nadéje neni
jen individudlni, ale i kolektivni — cely svét ocekava Bozi obnovu. Tato nadéje motivuje etické
jednani zde a ted — protoZe vie ma trvaly smysl.>

Sokol: Smrt je mezni situace, ktera odhaluje zavaznost a darovanost zivota. Sokol
navazuje na existencidlni filosofii (K. Jaspers, M. Heidegger), podle které je smrt
nevyhnutelnou soucdsti Zivota, ne jeho opakem. Je to radikalni ztroskotani v§ech pland, v némz
si Cloveék uvédomi konecny charakter své existence. Smysl zivota odhaluje Sokol ve svétle
konecnosti, nikoli nutné ve slibu posmrtného zivota. Smysl nevznika navzdory smrti, ale praveé
diky védomi konecnosti — protoze Cas je omezeny, zalezi na kazdém ¢inu (Sokol, 2008; Sokol,
2016a). Oproti Heschelovi Sokol nevychazi z nadéje na posmrtny zivot, ale ze snahy zit
pravdivé ted’. U obou je ale smrt kli¢em k porozuméni zivotu, nikoli jen jeho koncem.

Zavér

Srovnani pojeti hodnoty lidského Zivota u Abrahama J. Heschela a Jana Sokola ukazuje,
7e navzdory odliSnému filosofickému a teologickému ramci se oba autofi shoduji na zasadni
dilezitosti lidské svobody, odpovédnosti a duchovni otevienosti. Heschel formuluje hodnotu
¢loveka jako svatost danou stvofenim k Bozimu obrazu, zakotvenou v transcendentni Bozi viili.
Clovék mé neodnatelnou diistojnost, protoze je BoZim partnerem a udastnikem svatého
tajemstvi. Naproti tomu Sokol akcentuje hodnotu jako vysledek odpovédného piijeti Zivota jako
daru, v némz se hodnota nejen predpoklada, ale uskuteciuje.

Oba pfistupy se tak vzajemné doplnuji: Heschel zdiraziuje vertikalni rozmér lidské
existence — vztah k Bohu jako zdroji a cili Zivota, — zatimco Sokol klade diraz na horizontalni
prozivani lidské svobody ve vztahu ke svétu, druhym a pravdé. Hodnota Zivota neni zaru¢ena
vnéjSim uspéchem ani kulturnim méftitkem, ale zakofenéna v hloubce byti, v tichém védomi

darovanosti a v odpovédi, kterou ¢lovek dava — Bohu, svétu 1 sobé samému.

3 Por. Rekové vykreslili hledani smyslu jako ¢lovéka hledajiciho myslenku; Hebrejci vyjadfili hledani smyslu jako
Bozi myslenku (nebo zajem) hledajici clovéka. Smysl existence neni pfirozen¢ dan; neni to nadani, ale umeéni.
Zavisi na tom, zda odpovidame Bohu, ktery hleda ¢loveéka, nebo mu odmitame odpovidat, bud’ se uskuteciuje,
nebo se s nim mijime. Starost ¢loveéka o smysl neni otazkou ani podnétem, nybrz odpovédi, reakci na vyzvu. (...)
Primarni téma biblického mysleni tedy neni to, jak ¢loveék zné Boha, ale spisSe jak Bih zna cloveka, jak je Clovek
pfedmétem Boziho poznani a z&jmu. To je zdroj velké zdhady: Pro¢ by se mél Biih, stvofitel nebe a zemé, zajimat
o Cloveka? Proc by Ciny titérného ¢lovéka mély byt natolik dilezité, aby mély vliv na zivot Boha? (...) Biith bere
Cloveka vazné. Vstupuje do piimého vztahu s ¢lovékem, totiz ve smlouvu, jiz je zavazan nejen Clovek, ale i Biih.
V nejvétsich konfliktech a krizich biblicky ¢lovék zna nejen vé€nou Bozi milost a spravedInost, ale i Bozi oddanost
¢loveku. Na tomto velkolepém faktu spociva smysl déjin a slava lidského udélu“ (Heschel, 2017, 61).
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univerzité v Ruzomberku na teologické fakulté (studijni program Socialni prace).

1691



Recenze

Review

Recenzent: Ing. Mgr. Jitka Fialova, MBA, LL.M.
Autor/Nazev: Sarah Makinde (ed.) & Lucie Reveco

THE COACHING CORNER®: INSIGHTS, TIPS, AND STRATEGIES FROM
LEADING COACHES AND MENTORS TO ACHIEVE SUCCESS!

Swansea: Pro Publishing House, 2025, 317 stran, ISBN 979-8307881965.

Publikace The Coaching Corner® ptedstavuje soubor piispévkil prednich svétovych
kouct a mentorek, kteti sdileji své pfistupy k osobnimu rozvoji, praci s emocemi i podporou
profesniho ristu. Ctenafi zde najdou praktické techniky, inspirativni piiklady, a piedevsim
pestrou Skalu pfistupti, které presahuji ramec klasickych koucovacich struktur.

Ag&koli model GROW* ziistava funk&nim zakladem koucovaci praxe, kniha presvédcive
ukazuje, Ze pro skute¢n¢ individudlni a transformacni praci je Casto potieba sdhnout po hlubsich
a komplexnéjsich néstrojich. Pravé v této rozmanitosti spo¢iva hlavni piinos publikace: nevede
Ctenafe k jediné metodé, ale nabizi pfistup zaloZeny na volbé, porozuméni a ptizpiisobeni se
konkrétni situaci a osobnosti klienta.

Vyraznym ptikladem této filozofie je kapitola Lucie Revecco, kterd pod nazvem The
Brain’s Hidden Playbook propojuje NLP, praci se sebepfijetim a koncepty védomé zméeny
vnitinich mentalnich vzorci. Autorka velmi pfesvédCivé pracuje s metaforou ,,skrytého
scénare®, jimz je podvédomi ovliviiovano minulymi zkuSenostmi. Text vychazi z jeji vlastni

zkuSenosti a je silny nejen v teoretické vystavbé, ale predevSim v autenticité a srozumitelnosti.

4Model GROW je zékladni struktura pro vedeni koucovaciho rozhovoru. Zkratka oznaduje ¢tyii kroky: Goal (cil),
Reality (soucasna situace), Options (moznosti) a Will (viile / konkrétni kroky). Slouzi k tomu, aby kou¢ pomohl
klientovi ujasnit si, kam sméfuje, co mu stoji v cesté, jaké ma moznosti a co konkrétné podnikne dal. V situacich,
kdy klient ¢eli hlubsim vnitinim blokiim, nejasné motivaci nebo silnym emocim (napf. strach, trauma, zacykleni),
muze byt GROW pfilis povrchovy. V takovych pfipadech je vhodné doplnit koucink o dalsi techniky. Makinde,
Sarah (ed.). (2024). Courage: Coaches & Entrepreneurs Share Their Stories of Struggle and Their Strategies For
Success. Independently published. ISBN 979-8340915474.
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Revecco nenabizi zkratky, ale konkrétni nastroje pro proménu vnimdani, emoci
a presvédceni, které si klienti Casto nesou jeSté z détstvi. Jeji pfistup je lidsky, prakticky
a zaroven dostatecné hluboky, aby oslovil i odbornika.

Kniha The Coaching Corner je tak vhodna nejen pro profesionalni kouce, ale 1 pro
psychology, lektory, pedagogy ¢i personalisty, ktefi pracuji s lidskym potencidlem. Uci
otevienosti vici rozdilnosti a citlivému vedeni klienta bez mechanického spoléhdni se na

,Jediny spravny“ model. V tom je jeji hlavni sila.
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Recenzent: PhDr. Jitka Medzihorska
Autor/Nazev: PhDr. Jan Gruber, Ph.D.

LEKTORSKE METAFORY. NETRADICNI PRIRUCKA PRO VSECHNY, KTERI
UCi DRUHE

Praha: Firemni vzdélavani, s.r.o., 2024,104 stran, ISBN 978-80-908075-5-6.

Autorem knihy Lektorské metafory je psycholog a lektor Jan Gruber, ktery se
specializuje na oblast psychologie prace a socidlni psychologie. Tematicky se zamétfuje na
komunika¢ni a manazerské dovednosti a oblast sebefizeni a dusevni hygieny. Vyucuje na
FFUK a uéi také na VSAPs. Je autorem publikaci o profesni diagnostice a metaforach
v psychologické praxi. Je ovlivnén Jungovskym psychologickym ptistupem. Ve své bohaté
praxi proskolil v kurzech jiz tisice Gcastnikl z nejriznéjSich oblasti.

Z dlouholeté komunikace s ucastniky kurzl lektorskych dovednosti se zrodil jeho napad
zachytit zékladni principy prace se skupinou do ucelengjsi publikace. Lektorské dovednosti
popisuje jako metafory. Kniha pojednavé o tématech, se kterymi se v praxi kazdy lektor a ucitel
potkava.

Jednotlivé kapitoly jsou ¢lenény v nasledujici struktuie: metafora — kontext — aplikace.
Nekteré kapitoly obsahuji piiklady z praxe a cvi¢eni. Dals$i maji charakter navodny, jiné

zamé&fuji pozornost na to, cemu se v praxi vyhnout. Text publikace je roz¢lenén do Sesti kapitol:

O pftistupu k vyuce aneb Jak se k tomu postavit.

O konstrukcei kurzu a jeho vyvoji v Case aneb Jak to celé poskladat
Komunikace na kurzu aneb Jak mluvit, kdy a s kym.

Principy lektorovani aneb Jak to vlastné funguje.

Motivace, motivace...aneb Aby se Gcastnici vzdélavat chtéli.

A

Po kurzu (...) aneb Byli jsme v lektorovani ispésni?
Soucasti knihy je také Slovnicek pojmii v kontextu lektorskych dovednosti.

V zavéru autor uvadi stru¢né shrnuti obsahu jednotlivych kapitol, obsahujici vse, co
v jeho vice neZ tficetileté praxi fungovalo a véfi, Ze tyto poznatky Ctenafi vyuziji pfi vlastni
lektorské ¢innosti. Kniha tak bude zprostfedkované piinosem i1 pro Ucastniky dalSich kurzi.

Gruber uvadi, ze byl ve své dlouholeté praxi v kontaktu s lidmi, ktefi u¢it uméli, a od nich se
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mohl ucit. Nashromazdil tak fadu zkuSenosti, o které se v této inspirativni knize chce se ¢tenafi
podélit.

Kniha je psana ¢tivym jazykem a oslovi Ctenate, jak autor shrnuje: ,,Pokud moje knizka
vyvola polemiku, jiny nebo podobny nazor, souhlas nebo nesouhlas, bude to vyborné. Pokud
ve vas ¢etba vyvola zajem o dalsi vzd€lavani, rozhodné splnila cil.*

Zasadni pfinos publikace lze spatfovat v modernim a neotfelém pohledu na praci
lektora, ktery kniha nabizi. Tato netradi¢ni pfirucka je urena vSem, ktefi u¢i druhé a hledaji
nov¢ pristupy, jak svou vyuku ozivit a pfizpiisobit potfebam dnesni doby.

Lze ji doporucit jak pro odborniky, tak pro vS§echny zdjemce o lektorskou ¢innost.
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